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FOREWORD

This is one of many courses of lectures given by Rudolf
Steiner (1861-1925) in the early years of this century, in the
amplification of his spiritual science or anthroposophy. Some of
these courses were given to members of the Anthroposophical
Society who had been familiar with the subject for many
years. Others were given to the general public. In both cases
—and naturally more particularly and esoterically so in the
former—they were a deepening and extension of what was
contained in his written works.

It is the written works that contain the essentials of his
teaching. Among them are some which have come to be
known as the ““basic books,”” and without some knowledge )
of them it is impossible to appreciate what was spoken of in
these lecture courses. Those basic books are: The Philosophy
of Freedom (also published as The Philosophy of Spiritual Ac-
tivity), Theosophy, An Outline of Occult Science, Knowledgz\af
the Higher Worlds and Its Anainment, and Christianity as
Mystical Fact (also published as Christianity and Occult Mys-
teries of Antiquity).

It is essential to make this clear to readers, and even to
impress upon them the need to have some familiarity with
the basic books before attempting the courses. The reasons
should be obvious. First, it would be unfair to the readers
themselves to be led into buying a book which they might
find mystifying and confusing, if not wholly incomprehen-
sible, later; and secondly, and perhaps more importantly, it
would be unfair to the cause of spiritual science if the un-
advised reader should be led to forming a premature judgment

- about what is admittedly recondite, if not at times arcane, -

through insufficicnt knowledge of its basic principles.
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Any scientific investigation—and anthroposophy is just
that, even though its field is the supersensible—presupposes
a discipline which demands a thorough grounding in its fun-
damentals. This was all Rudolf Steiner ever asked for the
results of his investigations, which he gave out in these and
other lectures. So finally, it would be unfair to his unchal-
lenged reputation as a scholar and philosopher to offer to
the public such a book as this without these few introduc-
tory remarks.

Alan Howard

viii

LECTURE I
Dornach, 23rd Dec. 1921

First of all I should like to express my great joy at meet-
ing so many of you here in this hall. Anyone whose life is
filled with enthusiasm for the movement which is centered
here in the Goetheanum, is bound to experience happiness
and a deep inner satisfaction at witnessing the intense inter-
est for our theme which your visit has shown. I should
therefore like to begin this introductory lecture by welcom-
ing you all most warmly. And I wish to extend a special wel-
come to Mrs. Mackenzie,* whose initiative and efforts have
brought this course about. On behalf of the Anthroposophi-
cal Movement I owe her a particular debt of gratitude.

I should like to add that it is not just a single person who
is greeting you here, but that it is, above all, this building,
the Goetheanum itself, which is receiving you. I can fully
understand if some of you feel critical about certain features
of this Goetheanum as a building, as a work of art. Any
undertaking which makes its appearance in the world in this
way must be left open to judgment, and any criticism made
in good faith is appreciated, certainly by me. But—whatever
your reactions may be to this building—the Goetheanum it-
self is nevertheless welcoming you. By its forms and artistic
composition alone you can see that here the aim was not to
erect a building which was to serve specific purposes, such
as education, for example. The underlying spirit and style
of this building shows that it was conceived and erected out

*Millicent Mackenzie was Professor of Education at Cardiff University

fromn 1910 until 1915.
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of the spirit of our times in order to serve a movement, des-
tined to play its part in this our present civilization. And as
education represents an integral part of human civilization,
it is right for it to be nurtured here at this center.

The close relationship between anthroposophical activi-
ties and educational problems will occupy us in greater
detail within the next few days. Today, however, as part of
these introductory remarks, I should like to talk about
something which really is part and parcel of any established
movement.

In a way you have come here in order to acquaint your-
selves with the various activities which are centered here in
the Goetheanum in Dornach. And in greeting you as guests
most warmly, I feel it right, first of all to introduce you to
our movement. i

The aims of this Anthroposophical Movement, which
has been in existence now for some twenty years, are only
gradually beginning to manifest themselves. Only lately has
this movement been looked upon by the world in general in
ways which are consistent with its original aims. But this
movement has gone through different phases and a descrip-
tion of these phases may best serve as a proper introduction.

At first the small circle of its adherents looked upon An-
throposophy as a movement representing a religious world-
outlook in quite a narrow sense. This movement tended to
attract people who were not particularly interested in its
scientific background and who were not motivated to ex-
plore its artistic possibilities. Nor were they aware of how its
practical activitiés could affect the entire social life. These
first members were mainly people who felt dissatistied with
traditional religious practice. They were the kind of people
who were prompted out of their deepest human longings to
search for answers to problems inherent in the human soul
and spirit, problems which could not be answered for them
by the religious movements then existing.

2

For me it often was quite astonishing to. witness how -
what I had to say about the fundamentals of Anthroposophy -
was not at all understood by these members who never-
theless supported the movement with deep sympathy and
great devotion. When content of a more scientific nature
was given, these first members extracted from it what spoke
to their hearts, what appealed to their immediate feelings
and sentiments. And I can truly say that this time was the
most peaceful time within the Anthroposophical Movement,
although this was not at all what I had been looking for!

Because of this situation it was possible for the Anthro-
posophical Movement in-its first phase to join another
movement—albeit only outwardly and mainly from an ad-
ministrative point of view—which may be known to you as
the Theosophical Society. People who, out of the simplicity
of their hearts, are searching for knowledge of the eternal
within human nature, will find satisfaction equally well in
the Theosophical Society as in the Anthroposophical Move-
ment, unless they are able to discern vital and fundamental
differences. The Theosophical Society is mainly concerned
with a theoretical form of knowledge, embracing cosn{i)'l-'
ogy, philosophy and religion, and using the spoken or
printed word as its medium. People who are really quite sat-
isfied with their lives in general, but who wish to learn more
about spiritual matters than traditional doctrines have to of-
fer, may find equal satisfaction in either of the two move-
ments. And only when it became evident—though this was
noticed by only a few members—that the aims of Anthro-
posophy regarding cosmology, philosophy and religion were
not merely theoretical, but that these were meant to enter
social life quite directly and practically and in accordance
with the demands of the spirit of our times, only then, grad-
ually, did it become obvious for inner reasons that the; An-
throposophical Movement could no longer work together
with the Theosophical Society. For in-our time—and this

3
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will be made clearer in the forthcoming lectures—any move-
ment which confines itself to questions of cosmology,
philosophy and religion in a more or less theoretical way, is
bound to degencrate into quite an intolerable dogmatism.
And it was the futility of dogmatic arguments which finally
caused the separation of the Anthroposophical Movement
from the Theosophical Society. '

It is self-evident that any sensible person conversant
with western culture could not take seriously what became
the crux of these dogmatic quarrels at the time when the
Anthroposophical Movement split off from the Theosophi-
cal Society. These quarrels were sparked off by the claims

_that an Indian boy*_was the reincarnation of Christ. As such
"% claim was quite baseless, it was totally unacceptable.

~ To waste energy and strength on theoretical arguments
is not the way of Anthroposophy which aims at entering life
quite directly. When, in accordance with the true aims of
Anthroposophy, it became essential to work in the artistic,
social, scientific and, above all, in the educational sphere,
the separation from the Theosophical Society became inevi-
table. Naturally this did not happen all at once but, funda-
mentally, everything that occurred in the Anthroposophical
Movement after 1912 was a sure sign that this movement
had to fight for its independent position in the world in
order to penetrate practical life.

In 1907, during a congress at the Theosophical Society
in Munich, 1 realized for the first time that it was not possi-
ble for me to work together with this movement. My friends
from the German section of the Theosophical Society and I
had been given the task of arranging the program for this

compmess. Aqam T ma gzt Wods of fems. wE slso im-

+Rudolf Steiner here refers to claims made by Annie Besant and Lead-

beater of the the reappearance of Christ in the person of the Indian boy

Krishnamurti who, later on, himself refuted these claims.

4
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cluded a performance of a mystery play by Edouard

Schure* entitled ““The Sacred Drama of Eleusis.”” In doing

so we decided to create a transition from the theoretical-

religious attitude of this movement to a wider outlook which

would also encourage artistic activities. From our anthro-
posophical point of view we had looked upon this perfor-
mance as an artistic endeavor. However, those personalities
within the movement who were trying to satisfy their
religious feeiings—which, at times, can be very egoistical—
used this occasion for only a theoretical interpretation of the
play. Questions were asked such as: What is the meaning of
this personality in the drama? What does this other person-
ality signify? These people were only happy when they had
succeeded in reducing the whole play to a kind of theoretical
terminology.

Well, a movement which, because of its one-sided atti-
tude, cannot embrace life in its fulness, is bound to end up
as a sectarian movement. Anthroposophy, on the other
hand, is not at all inclined towards such sectarianism,
because its natural tendency is to bring ideals down to earth
and to enter life in practical ways.

These attempts at freeing the Anthroposophical Move-
ment from a sectarian attitude through entering the artistic
spbere represent the second phase of its history. Gradually,
as the numbers of its members increased, a need was felt for
the thought content of philosophy, cosmology and religion
to be expressed artistically and this prompted me t0 write
my mystery plays. On no account must these be interpreted
-heoretically or abstractly, for they are intended to be

direcilv experienced on the stage. In order to bring this
about, these plays were performed in ordinary hired thea-
ters in Munich from 1910 to 1913. This, in turn, led to the

impulse to build a center for the Anthroposophical Move-

*1841-1929.
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ment. Changing situations made it obvious that Munich was
not the right place for such a building, and so we were final-
ly led to the Dornach hill, where the Goetheanum was built
as the right and proper center for the Anthroposophical
Movement.

These new activities showed that, in keeping with its
true spirit, the Anthroposophical Movement is ever ready to
pervade all branches of human life. Let us imagine that
another movement of a more theoretical-religious character
had decided to build itself a center. What would have hap-
pened? First its members would have collected funds
among sympathizers—a step which, unfortunately, is indis-
pensible—and then they would have chosen an architect to
design a building for them, possibly in an antique Or renais-
sance style, in a gothic or baroque or any other traditional
style.

However, when the Anthroposophical Movement was in
the-happy position of being able to build its own hore, suchn
a procedure would have been totally unacceptable to me.
For anything which forms an organic living whole cannot
possibly be put together out of heterogeneous parts. What
relationship could any words, spoken out of the spirit of An-
throposophy, have had with the forms surrounding the lis-
tener in a building of baroque, antique or renaissance style?
A movement expressing itself in theories is only capable of
presenting abstract ideas. A living movement, On the other
hand, must work into all branches of life through its own
characteristic impulses. Therefore the urge for expressing
life, soul and spirit in practical deeds, characteristic of An-
throposophy, demanded that the surrounding architectural
forms, the glowing colors of the wall paintings, the pillars
meeting our gaze, that all these forms and colors should
speak the same language as that spoken theoreticaliy in
ideas, in abstract thoughts. Any previous living movement
which existed in the world in bygone times, was equally

6

comprehensive. The architecture of antiquity was by no:-
means divorced from the culture of its days, but it grew out
of the theoretical and practical activities of the times.The
same can be said about the renaissance, certainly about the
gothic but also about the baroque styles.

In order to avoid a sectarian or theoretical ideology, An-
throposophy had to find its own architectural and artistic
style. As mentioned before, one may find this style unsatis-
factory or even paradoxical, but the fact is that in accor-
dance with its true nature Anthroposophy simply had to
create its own physical enclosure. Let me make a compari-
son which may appear trivial, but which nevertheless may
clarify these thoughts: Think of a walnut and its kernel. Itis
obvious that both nut and shell have been created by the
same forces, for both together make a whole. Had Anthro-
posophy been housed in an incongruous building, it would
have been as if a walnut kernel had been found in the shell
of a different plant. Nature produces nut and shell and both
speak the same language. Likewise, what was needed here
was neither symbolism nor allegory, but anthroposophical
impulses had to flow directly into artistic creativity: If
thoughts are to be expressed in this building, they must
have a fitting shell, both from an artistic and architectural
point of view. .

This, however, was no easy task, for the tendency
towards sectariansim is strong today, even among people
who are looking for a widening of religious ideals. But An-
throposophy must not be influenced by people’s sympathies
or antipathies. It must remain true to its own principles
which are closely linked to the needs and yearnings of our
times, as will be shown in the next few days.

And so Anthroposophy entered the practical domain, as
far as this was possible in those days. At that time [surprised '
some members with the following statement: ““Anthropos-
ophy wants to enter all walks of life. Although conditions do

7 -



not permit us to do so today, I should simply love to open
banks run on anthroposophical lines.”” This may sound
paradoxical, but it was meant to indicate that Anthropos-
ophy is only in its right element if it can fertilize every
aspect of life. On no account must it be looked upon merely
as a philosophical and religious movement.

We now come to the catastrophic and chaotic times of
the World War (I) which produced their own particular
needs. In September 1913 we -had laid the foundation stone
of this building. In 1914, when the war broke out, we were
building the foundations of the Goetheanum. Here I only
wish to say that at the time when Europe was torn asunder
by opposing nationalistic aspirations, here in Dornach we
ucceeded in keeping a place open where people from all na-
tions could meet and work together peacefully, united by a
common spirit. This was a source of deep inner satisfaction.
—Those war years could be considered as the second phase
in the development of our movement.

Despite the efforts made to continue anthroposophical
work during the war, the outer activities of the Anthropo-
sophical Movement were largely paralyzed. But one could
experience how, gradually, among peoples everywhere, an
inner need was felt for spiritual sustenance which, in my
opinion, could be given through Anthroposophy. When,
after 1918, the war had come to an end, at least outwardly.

e ANterRst 10 @ spiriinal renewal such as Anthroposephy
WATIAT 1) THIOVRER, RIDTE Srrinonly, Between uaw 1IN
Ak pring 1919wy of Tiictids, Ay tam Statart.
cume t see me in Dornach, They were deeply concernad
about the socinl conditions of the time and they wanted the

Anthroposophical Movement 10 toke an active part in trying
to deal with the social and cconomic upheavals. This led to
the third phase of our movement. )

Tt happened that Southern Germany, and Whiirttemberg

in particular, was the place which was open 10 such anthrp-
' 8
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posophical activities and one had to work wherever this was
possible. These activities, however, were colored a little by
the problems of that particular region, problems which were
the result of the prevailing social chaos. An indescribable
misery had spread over the whole of Middle Europe at that
t:me. Yet, seen in a wider context, the suffering from mate-
rial needs was small compared with what was happening in
the soul sphere of the population. One could feel hHow man-
kind had to face the most fundamental questions of human
existence. Questions once raised by Rousseau, which led to
outer consequences in the French Revolution, did not touch
the most elementary human yearnings and needs to the
came extent as the ones which presented themselves in 1919
in the very realms in which we wished to work.
Everything connected with the social organism, as it had
developed over the past centuries out of its constituent
tribes and peoples, was being questioned. This situation
prompted me to address a short proclamation, dealing with
the thrzefold social order, to the German people and to the
civilized world in general, and also to publish my book
Toward Social Renewal. Many other activities connected
with the social question took place, at first in South Ger-
many, and they were the outcome of this general situation
with its prevailing mood. At that time it was essential,
though immensely difficult, to touch the most fundamental
aspirations of the human soul. Despite their physical and
mentul agony people were called upon to search, quite
abstractly, for great and sublime truths, but because of the
general upheaval they were incapable of doing so. Many a
listener at my addresses said to me afterwards, ¢‘All this
may be quite right and even beautiful, but it concerns the
future of man. We who have faced death so often during the
last years have given up worrying about the future, we have
10 live from day to day. And why should we show any more
interest in the future now than when we had to face the guns

9
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every day?”’ Such a typical comment characterizes the
apathy, prevalent at that time, towards the most important
and fundamental questions of human devclopment.

In this situation there grew in the hearts of my fricnds an
awareness of a specific need within the body social. It was
the realization that perhaps the only effective way of work-
ing towards a better future lay in our directing our efforts
towards the young, towards their education. Our friend
Emil Molt who at that time was in charge of the Waldorf-
Astoria Cigarette Factory in Stuttgart, offered his services
for such an enterprise by founding the Waldorf School for
the children of his workers, and I was asked to take a
leading part in the running of the school.

During pre-war times one could observe all kinds of edu-

cational experiments being carried out in various special
schools. But in our case there was no question of founding
yet another country boarding school, nor of nnplementmo a
particular brand of educational principles. Our aim was 0
attempt to heal social ills and to serve the needs of mankind
in general. You will learn more about the fundamentals of
Waldorf Education during the coming lectures. rlere I
merely wish to point out that—as also in every other field—
Anthroposophy sees its tasks in involving itself in the reali-
ties of a given situation. It was not for us to open a boarding

" school somewhere in a beautiful stretch of open country-

side, where we would be free to do as we pleased. We had to
fit into definite given conditions. We were asked to teach
children of a small town, that is to say we had to open a

school in a small town, where-even our highest aspiratiors
had to be founded entirely on pragmatic and sound educa-
tional principles. We were not free to choose a particular
Jlocality nor to select our pupils according to ability or class,
but we accepted given conditions with the aim of basing our
waork. on. spiritual knowledge. In this way—as a natural con-

10

sequence of anthroposophical striving—Waldorf Education
came into existence.

The Waldorf School in Stuttgart soon ceased to be what
it was in the beginning, namely a school for the children of
workers employed in the Waldorf-Astoria Cigarette Fac-
tory. It soon attracted pupils from various social . back-
grounds and today parents wish to send their children from
all over the place. From its initial number of one hundred
and forty pupils it has now grown to over six hundred pupils
and applications for further places are coming in all the
time. A few days ago we had to lay the foundation stone for
a highly necessary extension to our school buildings and we
hope that despite all the difficulties which one has to face
when engaged in this kind of work, we shall be able to ex-
pand our school further in the near future.

However, 1 wish to emphasize that the characteristic
feature of this school lies in its educational principles, based
on the knowledge of man, and in its ability to adapt these to
outer given realities. If one is able.to choose pupils accQrd-
ing to ability or social standing, or if one can choose oné’s
locality, it is comparatively easy to carry out irmaginary or
perhaps even real educational reforms. But to found and
develop a school on educational principles which are closely
connected with the most fundamental human impulses while,
at the same time, keeping in'close touch with the demands
of practical life, is no easy task.

In this way, during its third phase, our Anthroposophi-
cal Movement has spread into the social sphere and this
aspect will naturally occupy us in greater depth during the
coming days. But you must realize that what has been hap- -
pening in the Waldorf School up till now represents only a
beginning of the endeavors to bring our fundamental -aims
right down into the practicalities of life.

Concerning other anthroposophical acnvmes whlch have

11



been developed later on, I should like to mention that a
large number of scientifically trained people came together
because they hoped and believed that the Anthroposophical
Movement also could fertilize the scientific branches of life.
Medical men met here because they were dissatisfied with
the ways of natural science which only accept outer observa-
tion and experimentation. They were convinced that such a
limited attitude could never lead to a full understanding of
the human organism, both in its healthy and ill conditions.
Doctors came who were deeply concerned about the unnec-
essary limitations set by modern medical science, such as
the deep chasm dividing medical practice into pathology
and therapy. (These two branches coexist today almost as if

~"’x:l'xey were separate sciences.) In its search for knowledge

Anthroposophy not orily uses methods of outer experimen-
tation, that is the observation of outer phenomena synthe-
sized by the intellect, but—Ilooking upon man as a being of
body, soul and spirit—it employs also other means which 1
shall characterize in the coming days. Instead of dealing
with abstract thought content, it is in touch with the living
spirit. And because of this, Anthroposophy was able to meet
the aspirations of persons who were urgently seeking to
bring new life into medicine. As a consequence of this, I was
asked to give two courses here in Dornach to university-
trained specialists in medicine and to practicing doctors in
order to outline the contribution Anthroposophy could
make in the field of pathology and therapy. Both here in
Dornach and nearby in’ Arlesheim, as also in Stuttgart,
medical-therapeutic institutions have sprung up which are
working with their own medicaments and which are trying
to utilize what Anthroposophy can offer towards healing,
towards dealing with sickness and health. Specialists in
other sciences have also come to look for new impulses aris-
ing out of Anthroposophy and so courses werc given in
physics and astronomy. In this way anthroposophical spirit

12

knowledge was called upon to bring practical help to the
various branches of scientific endeavor.

A characteristic feature of this third phase of the An-
throposophical Movement lies in the fact that gradually—
despite a certain amount of remaining opposition—people
have come to recognize that Spiritual Science, as practiced
here, can meet every demand for an exact scientific basis of
working and that Anthroposophy, as represented here, can
work with equal discipline and in harmony with any other
scientific enterprise. In time people will appreciate more
and inore what has been the potential of the Anthroposophi-
cal Movement all along during these last twenty years.

Another example showing how the most varied fields of
human striving can be fructified through Anthroposophy is
the creation of a new art of movement which we call
eurythmy. This art uses the human being as it means of ex-
pression, as its instrument, and in this way it aims at achiev-
ing its specific results. And so we try to let anthroposophical
life—but nor anthroposophical theories—flow into all kinds
of other activities, such as the art of recitation and declama-
tion, of which more details will be given in the next few
days. -

This last phase with its educational, medical and artistic
impulses is the most characteristic one of the Anthropo-
sophical Movement. Anthroposophy has many”supporters
as well as many enemies, even bitter enemies. But it has

now entered upon the very stage of activities for which it has -

been waiting. And so it was a satisfying experience during
my stay in Kristiania* from 23rd November to 4th Decem-
ber this year to speak about anthroposophical life to educa-
tors and government €coOnomists, as well as to Norwegian
students and to various other circles. All of these were will-
ing to accept—not theories or religious sectarian ideas—but

*Qslo
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what is waiting to reveal itself directly out of the spirit of our
times in answer to the great needs of humanity,

So much about the three phases of the Anthroposopbi:al
Movement. As an introduction to our course I merely wished
to acquaint you with this movement, to mention its name to
you, as it were. Tomorrow, then, we shall begin witi our
actual theme. However, I want you to know that it is this
Anthroposophical Movement with its deep educational in-
terests which is happy to welcome you all here in the
Goetheanum.

LECTURE I1
Dornach, 24th December 1921

The art of education, about which a great deal will be
spoken during this course of lectures, is entirely based on a
knowledge of man. A deeply founded knowledge of man,
however, can only be attained if it is based upon a knowl-
edge of the entire universe, because man with all his inher-
ent abilities and powers is rooted in the universe. Therefore
a real knowledge of man can only spring from a knowledge
of the world in its entirety. Conversely one can say that the
attitude and the ideas regarding education characteristic of
any age also reflect the general world outiook of that partic-
ular age. In order to make a correct assessment of contem-
porary views on education, we therefore must examine these
against the background of the general world conception of
our present time. In this context it is helpful to look at the
ideas expressed by a personality who is a typical representa-
tive of the present-day world view as it gradually developed
during the last few centuries. There is no doubt that since
that time mankind has been looking with great pride upon
the achievements brought about through intellectuality,*
and this is still largely true teday.

Fundamentally speaking, educated people of today have
become very intellectualized, even if they will not admit to

N

*Rudolf Steiner here used the German word, “‘Intellektualismus,”” tfans-
lated as ““intellectuality,”” With this word he tried to indicate the parasitic
nature of the kind of intellect which proliferates into ““intellectuality.”
A distinction must be made between the words: intelligence, intellect

" and intellectuality. (Translator’s note)
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it. Everything in the world is judged through the instru-
ment of the intellect. When we think of names which we
associate with the first awakening of modern thinking, we
are led to the founders of modern philosophy and of present-
day attitudes to life. And these personalities have based all
their work on their firm belief in man’s intellectual powers.
Names such as Galileo, Copernicus, Giordano Bruno come to
mind and they easily make one believe that their mode of
thinking is relevant only to scientific matters, but this is not
the case. :

If one observes without prejudice the outlook on life
among the vast majority of people today, one will find a
touch of natural-scientific thinking hidden almost every-

. where. And in this mode of thinking there lives intellectual-

'my. One may be under the impression that in one’s moral
concepts or impulses and in one’s religious ideas and experi-
ences one is free from such scientific thinking. But one will
soon discover that, by being exposed to all that flows
through newspapers and popular magazines into the masses,
one easily allows oneself to be influenced in one’s concep-
tual life by a natural-scientific undertone. '

People who are unaware of the fact that today’s citizen
sits down at the breakfast table already filled with scientific
concepts, that he takes these to bed when he-goes to sleep at
night, that he uses them in his daily work and that he brings
up his children with them, such people simply do not see
life as it really is. They live under the illusion of being free
from a scientific way of thinking. We even take our scientific
concepts to church Services and though we may hear quite
traditional views expressed from the pulpit, we nevertheless
hear them with ears attuned to natural-scientific ways of
thinking. And natural science is fed by intellectuality.

Science quite rightly stresses the fact that all its results
are based upon outer observation, upon experimentation
and its interpretation. But nevertheless, the instrument of
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the soul which is used when such experiments are made in
chemistry or physics, represents the most intellectual part
of the human entity. Therefore the picture of the world
which man is making for himself, is nevertheless the result
of his intellect.

Educated people of the western world have become quite
enraptured by all the progress achieved through intellec-
tuality, especially in our present time. This had led to the
opinion that in earlier times mankind was more or less lack-
ing in intelligence. Man of old is supposed to have lived
with naive and childish ideas about the world, whereas now
we believe we have reached an intelligent comprehension of
the werld. It is generally felt that the modern view of the
world is the only one based on firm ground. People have
become afraid of losing themselves in the world of fantasy as
soor: as they relinquish the same domain of the intellect.

Anyone whose thinking follows along modern lines—
lines which have been gradually developing during the last
few centuries—is bound to come to the conclusion that a
realistic conception of life depends on the use of the intellect.

Now something very remarkable can be observed: What,
on the one hand, is considered to be the most valuable asset,
the most important feature of our modern civilization,
naraely this intelléctuality, has, on the other hand, become
questionable with regard to the upbringing and education of
children, especially among people who are seriously con-
cerned with education. Although one can see that mankind
has made tremendous strides forward through the develop-
ment of intellectuality, when looking at contemporary
education, one can also find that if children are being
educated only intellectually, their inborn capacities and
their human potentials become seriously impaired and
wither away. In some quarters this realization has brought
.about a longing to replace intellectuality by something else.
One has appealed to children’s feelings and instincts. In
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order to steer away from the intellect, one has appealed to
their moral and religious impulses. But how can one really
find the right approach? Surely only by a thorough knowl-
edge of man which, in turn, must be the result of a thorough
knowledge of the world in its entirety.

As already mentioned, looking at a representative
thinker of our times, one can find the present world view
reflected in educational trends. And if one considers all rele-
vant features, Herbert Spencer* could be chosen as cne
such representative thinker.

I do not quote Herbert Spencer because I consider his
educational ideas to be particularly valuable for contempo-
rary education, | am well aware of how open thesc are to all
kinds of objections and of how, because of certain amateur-
ish features, they would have to be greatly elaborzted. On
the other hand, Herbert Spencer, in all his conceptions and
ideas, is firmly grounded in the kind of thinking and the
general culture as it has developed during the last few centu-
ries. Emerson wrote about personalities whom he considered
to be representative of the development of mankind, per-
sonalities such as Swedenborg, Goethe and Dante.** But for
modern ways of thinking and feeling it is, above all, Herbert
Spencer who is a typlcal representative of our time. Al-

though such a person’s way of thinking may be tinged with

national traits according to whether he is French, Italian or
Russian, Herbert Spencer transcends. such national in-
fluences. It is not the conclusions reached by him in his

many books on most aspects of life which are of importance,
but the way in which he reaches them, for his mode of
thinking is representative to a high degree of the thinking of

all educated people, of people who are mﬂuenced by a scien-

*Herbert Spencer, 1820-1903. The following remarks relate to his book

*Education” (1861).
~*Ralph Waldo Emerson, 1803-1882, see “Representative Men.”’
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tific outlook and who endeavor to live in accordance with it.

Intellectualistic natural science is the very matrix of all

he has to say. And what are his conclusions? Herbert Spen-
cer, who naturally never loses sight of the theory that man
has gradually evolved from lower forms of life and who then
compares the human being with the animals, voices the fol-
loyvmg question: Are we educating our young in accordance
with our scientific ways of thinking? And he answers this
question in the negative.
‘ In his essay on education he deals wnh some of the most
important questions of the modern science of education,
such as: Which kind of knowledge is of the greatest value?
He critically surveys intellectual, moral and physical educa-
tion. But the real core of all his considerations is something
which could have been postulated only by a modern thinker,
namely: We educate our children so that they learn to put
their physical faculties to full use in later life. We educate
them in order to fit them into their professional lives. We
educate them so that they may become good citizens, Ac-
cording 1o our conceptions we may educate them to become
moral or religious persons. But there is one thing for which
we do not educate them at all, namely: to become educators
themselves. This, according to Spencer, is what is missing
in all our educational endeavors. He maintains that, fun-
damentally speaking, people are not educated to become
educators or parents.

Now, as a genuine natural-scientific thmker he goes on
to say: Just as the development of a living creature is com-
plete only when it has acquired the capacity of procreating
its own species, so should it be with perfect education: The
educated person should be able to educate and guide grow-
ing children.—Such a postulate aptly illustrates the way in
which a modern person thinks. - .

Looking at educational practice of today, what are .

~ Herbert Spencer’s conclusions? Speaking metaphorically,
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he makes a somewhat drastic but, in my opinion, a very ap-
propriate comparison. First he characterizes the tremen-
dous claims made for education today, including, among
others, also those made by Pestalozzi. Then, instead of
qualifying these principles as being good or acceptable, he
asks how they are implemented in practice and what life is
really like in schools. In this context he uses his somewhat
drastic picture, saying: Let us imagine that some five to six
centuries hence an archeologist, digging up some archives,
were to unearth a description of our present educational
system. Studying these documents he would hardly be able
to believe that these were representative of the general prac-
tice of our time. For in them he would find that children
~yere taught grammar in order to live themselves into their
language. Yet we know well enough that the kind of gram-
mar children are taught is hardly conducive to their being
able to express themselves livingly in later life. Such an im-
aginary archaeologist would also discover that a large pro-
portion of pupils were being taught Latin and Greek which,
in our time, are dead languages. From this he would con-
clude that the people those documents he was studying had
no literature of their own or, if at all, that little benefit
would be gained from studying it. In this way Spencer tries
to show how inadequately our present curricula prepare
pupils for their later lives, despite all the claims made to the
contrary. Finally he lets the archeologist conclude that as the
unearthed document could not be indicative of the general
educational practice of their times, he must have come
across a syllabus used in some monastic order! He con-
tinues—and this, naturally, represents his opinion—: The
fact that adults who have undergone such educational prac-
tice are not entirely alienated from society, behaving like
monks, is due to the pressures and the cruel demands which
life makes upon them. Nevertheless—so judges our imag-
inary archeologist—when having to face life’s challenges,

N

the former pupils respond clumsily because they have been
educated as monks who now need to get on in an entirely
different milieu. -

These views, expressed by a man of the world and not by
someone engaged in practical teaching, in their own way
characterize contemporary education.

Now it may be asked: What kind of value does a person
pat upen his life after having been immersed in a natural-
scientific, that is, in an intellectualistic attitude to the
world?

With the aid of natural laws we are able to comprehend
lifeless matter. This leads us to conclude that, following the
same methods, we shall also reach an understanding of liv-
ing organisms. This is not the time to go into the details of
such a problem, but one can say that at our present state of
civilization we tend to use thoughts which allow us to grasp
only what is dead and what, consequently, lies outside the
human sphere. Through research in physics and chemistry
we construct a whole system of concepts which we then ap-

ply to the entire universe, albeit only hypothetically. It is

true that today there are already quite a number of people
who question the rightness of using laboratory results or in-
formation gained through telescope and microscope as a
basis for a general picture of the world. However, the
natural-scientific explanation of the world was bound to
come and with it the ways in which it affects human feelings
and emotions. And if one applies concepts which are the
result of laboratory or observatory research to explain the
origin and the future development of the earth, what hap-
pens then? One is driven to imagine the primeval nebulae of
the Kant-Laplace theory, or—as views have been modified
since their time—something of a similar nature. But this no-
tion of primeval nebulae makes sense only if we apply to it
the laws of aeromechanics. These laws, however, contain
nothing pertaining to a soul or spiritual character. People
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who long for such a soul-spiritual element therefore have to
imagine all kinds of divine powers as existing side by side
with the aeromechanical conception of the universe and
then, somehow, these spirit beings have to be skilfully
blended into the picture of the nebulae. Man, certainly in
his soul and spiritual aspect, is not part of this picture. He
has been excluded from such a world conception. People
who have grown accustomed to the idea that only intellect-
based natural science can give concrete and satisfactory
answers, will find themselves in a quandary when looking
for some kind of divine participation at the beginning of
world existence.

A hypothetical conception of the end of the world is
bound to follow the laws of physics. In this context we en-
counter the so-called second fundamental law of thermo-
dynamics. According to this theory all living forces are
mutually transformable. However, if they are transformed
into heat or, vice versa, if heat is transformed into them, the
outcome is always an excess of heat. The final result for all
processes on earth would therefore be a complete transfor-
mation of all living forces into heat. This destruction
through heat would produce a desert world containing no
other forces except differences of temperature. Such a
theory conjures up a picture of a gigantic graveyard in
which lie buried all man’s achievements, all his intellectual,
moral and religious ideals and impulses. If we place the
human being between a world-beginning from which he has

been excluded and a world-end in which again he has no -

place, all human ideals and achievements become nothing
but nebulous illusions. In this way an intellectualistic
natural-scientific philosophy reduces the reality of man’s
existence to a mere illusion. Such an interpretation may be
dismissed simply as a hypothesis. Yet, even if people today
do not recognize how scientific theories affect their attitudes

. towards life, the negative consequences are nevertheless a

2

reality. But the majority of people are not prepared to face
realities. Neither do such scientific theories remain the pre-
rogative of an educated minority, for they reach the masses
through magazines and popular literature often in very sub-
tle ways, -

And against the background of such a negative soul-
mood we try to educate our children! True enough, we also
give them religious content but here, above all, we are faced
with a cleavage. For if we introduce religious ideas alongside
our scientific conception of life which is bound to affect our
attitude of soul, we enter the realm of untruth. And untruth
extracts its toll not only in ways the intellect can perceive,
for it is active through its own inner power. Untruth, even if
it remains unrevealed, even if it remains in the realm of the
unconscious, nevertheless assumes a destructive power over
life. : ‘

We enter the realm of untruth if we are not willing to
search for clarity regarding our attitudes to life. This clarity
will show us that with the prevailing contemporary ideas we
can only gain knowledge of a world in which there is non,
room for man. ’ ‘ *

Let us examine a scientific discovery which, rightly, fills
us with pride: We follow the chain of evolution in the
animal world from the simplest and most imperfect forms
via the more fully developed animals right up to the coming
of man, whom we consider to bé the most highly developed .
being. Does this way of looking at evolution not imply that
we consider man to be the most perfect animal? In this way,
however, we do not concern ourselves with the true and real
nature of man at all. By such a question, even if it rémains
an unconscious one; man’s feeling for his essential human-
ity is diminished and set aside.

Again I wish to quote Herbert Spencer because his vnew«s
on contemporary education are so characteristic, especially
with-regard to latest attempts at reform, at bringing educa
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tion into line with present-day scientific thinking. These
reforms generally are based on conceptions which are quite
alien to the human spirit. And again Herbert Spencer is a
representative example for what we meet in practical life
almost everywhere.

Spencer maintains that we ought to do away with the
usual kind of influence exerted by adults over children, by
parents or teachers. According to him we have inherited
from earlier times the bad habit of becoming angry if a child
hfis done something wrong. We punish the child, we make
him aware of our displeasure. With other words, we react in
a way which is not directly linked to what the child has
done. The child may have left things strewn all over the
room and we, the educators, may become angry when see-
ing it. To put it drastically, we might even hit the child.
Now, what is the causal link—and the scientific researcher
always looks for causal links—between our hitting the child
and his being untidy? There is none at all!

Herbert Spencer therefore suggests that in order to edu-

. cate rightly, we should become *‘missionaries of causal pro-

cesses.”” For instance, if we see a boy playing with fire by
burning little bits of paper in a flame, we should recognize
that he does so out of an inborn curiosity. We should not be
upset because he might burn himself or possibly even set
fire to the whole house, but we ought to realize that he acts
out of an instinct of curiosity. We should make it happen—
with all due caution, of course—that he burns himself ever
so little, for then, only then, will he experience the causal
connection. Following such or similar methods we should
establish causal. links, we should become missionaries of
causal processes.

Whenever you meet people who wish to reform educa-
tion, you will hear the opinion expressed that this principle
of causality is the only possible one. Any unbiased person
will reply: As long as we consider the intellectualistic
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natural-scientific approach to be the only right one, this
principle of causality also is the only right one. As long as we
think along accepted scientific lines, there is no alternative
in education. ]

But where does all this lead to if we follow these methods
to their extremes and if we are absolutely truthful? We com-
pletely fetter the human being with all his powers of think-
ing and feeling to the processes of nature. His thoughts and
feelings then also become mere processes of nature, bereft
of their own identity and mere products of an unconscious
and unfree participation. If man is considered to be nothing
more than a link in the chain of natural necessity, he cannot
free himsclf from nature’s bonds in any way.

This may seem to be the very opposite of what I said a
few minutes ago when stating that, if seen as the last link in

evolution, man loses his separate identity and is therefore -

cast out of the world order. But just because his identity re-
mains unknown, he is seen to be nothing but part of nature.
Instead of being elevated from the complexities of nature,
he is merely added to them. He becomes a being embodying
the causal nexus. Such an interpretation casts out the

human being and, consequently, education places man into -

a sphere devoid of humanity; it completely loses sight of
man himself. People do not see this situation clearly because
they lack the courage to do so. But we have reached a turn-
ing point in the evolution of the world and we must sum-
mon up the courage to face fundamental facts, for in the end
our conceptions will determine the paths of our lives.

We have been opposed by people who in all good faith
are convinced that the ordinary scientific explanation of
world evolution can be the only right one. They equate the
origin of the world with the primeval nebulae which are
comprehensible only through the laws of aeromechanics.
They equate the end of the world with total heat destruction
resulting in the final world grave. Into this framework they
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place the human being who materializes from somewhere
outside the human sphere and who is destined to find that
all his moral aspirations, his religious impulses and all his
other ideals are nothing but illusions.

A mood of tragedy pervades such people. They are the
ones who have to live consciously with what for the majority
-of mankind lies dormant in the subconscious. And this
underlying mood has become the ‘burden of our contempo-
rary civilization. However, out of such a mood we cannot
educate because it excludes the kind of knowledge of the
world from which knowledge of man can grow. It cannot
sustain a knowledge of man in which he can fird his true
value and his true being, a knowledge of which he is in need
if he is to experience himself as a reality in the world. We
can educate to satisfy the necessities of outer life, but such
an education hinders man from becoming a free individual-
ity. If nevertheless we see children grow up into free per-
sonalities, this happens in spite of our education and not
because of it.

Today it is not enough merely to think about the world.
Today we have to think about the world in such a way that
our thinking becomes gradually transformed into a general
feeling for the world, because out of such feelings grow im-
pulses for reform, for progress. It is the aim of Anthropos-

“ophy to present a knowledge of the world which does not
remain in the abstract but which will enliven the entire be-
ing of man, thereby becoming the right basis for educational
principles and methods. 7 .

Today we can already see the consequences of the mate-
rialistic world conception as a historical fact: Through his
materialistic interpretation of the world man was cast out.
And the echo of what has thus lived in the thoughts of edu-
cated people for a long time can now be heard in the siogans
of millions upon millions of the proletariat. But the civilized
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world shuts its eyes to the direct connection which exists be- -

_tween its own world conception and the echo coming from
“the working classes. The mood of tragedy, experienced by
discerning people who have come to the conclusion that
“moral ideas and religious impulses are of an illusory nature
- and that humanity exists only between the earth’s nebulous
beginning and its ultimate destruction by heat, this same
mood we meet again in the outlook on life of millions of
workers. For the only reality in their philosophy consists of
economic processes and problems.

According to the proletarian conception of life, the only
things that matter are economics, how they have been dealt
, with in'past ages, how labor and production were managed;
b; how buying and selling were organized and how through
' this process of production the physical needs of the people

were satisfied. On the other hand, any moral aspirations,

any religious ideas or political ideals are looked upon as

ideology of a fundamentally illusory character and are consid-

ered as an unrealistic super-structure imposed on the only

reality in life, namely the process of material production. In -
this way, what has been a theoretical and, at best, a sesi-

religious conviction among some educated circles of society

has, in proletarian circles, become the determining factor

for all human activities.

This is the situation which man is facing today. Under
these conditions he is trying to educate. But to do justice to
such a task, he must freé himself from any bias and he needs
to observe and grasp this present situation.

It is a characteristic feature of intellectuality with its
naturalistic world outlook that it alienates man from the
realities of life. From this point of view you only need to
look at earlier conceptions. regarding life. There you will
find modes of thinking which could well be linked to life,
thoughts which people of past ages would never have 166ked

' upon-as mere ideologies. These people were rooted i life
and because of this they never treated their thinking as if it
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were some kind of vapor rising up from the earth. Today
this latter attitude has already invaded the practical spheres
_0f a large part of the educated world. And people are groan-
ing under the consequences of what has come to pass. Yet
mankind is not ready to recognize that what is happening in
Russia today and what will spread into many other coun-
trics, is the natural consequence of the kind of teaching
given at universities and schools. In these institutions one
teaches, one educates and while in one part of the earth peo-
ple lack the courage to recognize the dire consequences of
their teaching, in the other part these consequences are
ruthlessly pushed through to their extremes. We shall not
be able to stop this wheel from running away unless we
penetrate to clarity especially in this domain, unless we
learn to place the laws of causality into their proper context.
Then we shall realize that the human being is placed into a
reality which will leave him no room for maneuvering as long
as he tries to comprehend the world by means of the intellect
only. We shall recognize that intellectuality as an instru-
ment does not possess the power of taking hold of realities.
I once knew a poet* who, already decades ago, tried to
picture how the human being would end up if he were to
develop more and more in a one-sided intellectualistic way.
In the district where he was living, a somewhat drastic idea
of men of intellect, of the intellectuals, was prevalent, for
such people were called ‘‘big-heads” (‘‘grosskopfet”’).
Metaphorically speaking they were supposed to carry large
heads on their shoulders. This poet took up the loval expres-
sion, arguing that human development was becoming more
and more intellect-centered and that, consequently, the
human head would grow larger and larger while the remain-
ing parts of the body would gradually degenerate into some
kind of rudimentary organs. He foresaw only rudimentary

*Hermann Rollett, 1819-1904
28

arms ending in tiny hands and rudimentary legs with tiny
feet dargling from a disproportionately large head, until the
moment would come when humans would move by rolling
along like spheres! The day would come when one would
have to deal with large spheres from which arms and legs
were hanging like rudimentary appendages. A very melan-
cholic muod came over him when he tried to foresee the con-
sequences of man’s one-sidedly intellectual development.

L.ooking objectively at the phenomenon of intellectuality
one can see that it alienates man from himself, that it
removes him from reality. Consequently an intellectual per-
son wili accept only the kind of reality which is recognized
by the proletariat, the kind which cannot be denied because
one hits against it, suffering many a bruise! In keeping with
present educational systems, even the avowedly reformed
ones, such people believe that one can draw conclusions only
within the causal complex. Alternatively, if they have to suf-
fer from deprivation, again they limit their grasp of the
situation to the laws of causality. When one is deprived of
the necessities of life one can feel, see and experience only
too well what is real. But one is no longer able to penetrate
into real causes. While thus distancing himself from reality,
man becomes less and less differentiated. Metaphorically
speaking, he is really turning into such a rolling sphere. It
will become necessary for us to gain an insight into how in
our universities, colleges and schools we are cultivating the
very things which we abhor when meeting them in actual
life, as is the case today already to a high degree. People ex-
press criticism of what they witness, but little do they
realize that they themselves have sown the seeds of what
they criticize. The people of the West look at Russia and are
appalled at what is going on there, but they do not realize
that their western teachers have sown the seeds of these
events.

As said already, intellectuality is not the instrument with
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which one can reach reality and for this reason one cannot
educate by its means. But if this is so, the iraportant ques-
tion arises: Can we make any positive use of the intellect in
education at all? This poignant question challenges us right
at the beginning of our lecture cycle. We must use means
other than those offered by intellectuality. Ard the best way
of doing this is to look at a particular problem in suci a way
that it is seen as part of a totality.

In what activities does modern society excei and what
has become a favorite pastime? Well—in public meetings!

Instead of quietly familiarizing oneself with the réal nature
of problems, one prefers to attend conferences or meetings
to thrash them out there, because intellectuality feels at

home in such an environment. Often it is not the real nature .

of a problem which is discussed—for this, so it seems, has

" already been dealt with—but discussions are held for their

i

own sake. Such a phenomenon is a typical by-product of in-

~ tellectuality which leads us away from the realities of a given
_situation. And so one cannot help feeling that, fundamen- -

tally, such meetings or conferences are pervaded by an at-
mosphere of illusion hovering above the realities of life.
While down below, at ground level, all sorts of things are
happening, clever discourses are held about them in multi-
farious public conferences. I am not trying to criticize or to
run down efforts made at such meetings. On the contrary, I
find that brilliant arguments are often put forth on such oc-
casions. Usually the arguments are so convincingly built up
that one cannot help agreeing with two or even three speak-
ers who, in actual fact, represent totally opposing views!
From a certain point of view one can agree with everything
that is said. Why? Because it is all permeated by intellec-
tuality which is incapable of providing realistic solutions.
Therefore contemporary life might just as well be allowed to
take its own course without the many meetings called
together to deal with its problems. Life could well do with-
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out all these conferences and debates, even though one is
able to enjoy and admire the ingenuity displayed at such
meetings.

During the last fity to sixty years it was possible to follow
most impressive theoretical arguments in the most varied
fields of life. At the same time, when quietly observing life
without prejudice, one could also notice that daily affairs
moved in the opposite direction from that indicated by these
often brilliant discussions. To give an actual example:
When, some time ago, in various countries questions re-
garding the gold standard were discussed, most ingenious
speeches were made recommending its usage. One can real-
ly say—1I do not at all feel cynical about it but am sincerely
earnest—that in various parliaments, chambers of com-
merce, etc., most erudite speeches were made about the
positive results the gold standard would bring. Discriminat-
ing and intelligent experts, also those of real practical expe-
rience, proved that if we accepted the gold standard, we
should also have free trade, that the latter was the conse-
quence of the former. But low and behold! In most couq-
tries which adopted the gold standard, quite unbearable
customs tariffs were introduced, which means that instead
of allowing trade to flow freely, it was shackled. The oppo-

site of what intellect-bred cleverness had predicted was the

answer that life was giving! One must be clear about the fact
that intellectuality is something quite alien to reality, that it
makes the human being into a ‘‘big-head.”” Hence it can
never be the basis of a science-of teaching, for it leads away
from the understanding of man. Since teaching involves a
relation between human beings, namely the relation be-
tween teacher and pupil, it must be based on human nature.

“This can only be done out of a real knowledge of human

nature: It is the aim of Anthroposophy to give such a knbwl-

‘edge of man:
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LECTURE 111
Dornach, 25th December 1921

If you study at greater depth what was brought before
you yesterday, you will find that the current interpretation
of the world cannot lead. to an understanding of the human
being. And if you go into further detail of what could be but
briefly indicated here and relate it to specific problems of
life, you will find confirmation of all that has been postu-
lated in yesterday’s lecture.

Now, strangely enough, exponents of the modern world
view seem quite unaware of the significance of their being
unable to reach the specifically human sphere. Nor are they
willing to admit that in this respect their interpretation of
the universe is incomplete. This fact alone more than justi-
fies all the efforts made by anthroposophical research.

We shall grasp this situation all the more clearly by
observing characteristic examples. When quoting Herbert
Spencer, it was not my aim to prove anything; I merely
wished to illustrate the modern mode of thinking.

| Herbert Spencer had already formulated his most impor-

" tant and fundamental ideas before the spreading of Darwin-

ism. This so-called Darwinism aptly demonstrates how
scientific-intellectualistic thinking approaches questions
‘and problems which are the outcome of a deep-seated long-
ing in the human soul.

Charles Darwin’s book The Origin of the Species, pub-
lished in 1858, certainly represents a landmark in modern
spiritual life. His method of observation and the way in
whach he draws his conclusions are exemplary for a modern
ARG R RN QW S Ty [y chat Chartes Dar-
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win observed the data offered to his sense perceptions with

utmost exactitude and that he searched for the underlying
laws in quite a masterly fashion, taking into consideration
everything that such observed phenomena could teach to his
powers of comprehension. Never did he allow himself to be
deflected, not even to the slightest degree, by his own sub-
jectivity. He developed the habit of learning from the outer
world in a way commensurate with the human intellect.

Observing life in this way Darwin was able to trace a link
tetween the simplest, i.e., the least developed organisms,
and the highest organism found on earth: man himself. The
eptire range of living organisms was contemplated by him in
a strictly natural-scientific manner. But what he actually
observed was external to and not part of the essentially
human nature. Neither the real being of man, nor his spir-
itual aspirations were the object of his enquiry.

However, when Darwin finally had to face an impasse,
he reacted in a characteristic manner. For, after having for-
mulated his excellent conclusions, he now asked himself:
Why should it not have pleased the Divine Creator just as
much to begin His creation with a small number of compar-
atively undeveloped and primitive organic forms which He
gradually allowed to develop further, as to miraculously
conjure forth fully developed forms right at the beginning of
the world?

But what does such a reaction signify? It shows that a
personality who has made the intellectualistic-naturalistic
outiook his own, applies it as far as a certain inner sensing
will allow him to go, and that then he is prepared to accept
newly found boundaries without pondering too much whether
possibilities exist of transcending them. In actual fact, he is

even ready to fall back on traditional religious conceptions.

Also in his subsequent book The Descent of Man Darwin did
rot fundamentally modify his views. _
Apart from being a characteristic example of the times.
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Darwin’s attitude also reveals certain national features,
characteristic of Anglo-American attitudes and differing

from those of Middle Europe. For if one looks at modern .

life with open eyes, one can learn a great deal about such na-
tional characteristics.

In Germany Darwinism was received at first. with open
enthusiasm which, however, spread into two opposite direc-
tions. There was, first of all, Emst Haeckel* who with
youthful ardor took up Darwin’s methods of observation,
valid only in non-human domains. But, according te his
Germanic disposition, he was not prepared to accept given
boundaries with Darwin’s natural grace. Haeckel did not

capitulate to traditional religious conceptions, speaking of

an Almighty who had created some imperfect archetypes.
Using Darwin’s excellent methods—relevant only for the
non-human realm—as a basis for a new religion. Ernst
Haeckel included both God and man in his considerations,
thus deliberately crossing the boundary hitherto accepted
by Darwin.

Du Bois-Reymond** took up Darwinism in another way.
According to his views the naturalistic-intellectualistic mode
of thought can only be applied to the non-human realm. He
therefore remained within its limits. But he did not step
there, unquestioning and guided by his feelings, but made
this stopping point itself into a theory. Just there, where
Darwin’s observations tail off into the undefined, Du Bois-

Reymond postulated an alternative, stating: Either there are-

limits or there are no limits. And he found two such limits:
One, when we turn our gaze outward into the world, we are
confronted with matter. The second limit is when we turn

. *Ernst Haeckel, 1834-1919. See *‘Riddles of the World. Studies of
Monistic Philosophy,”” Bonn 1899.
*»*Emil Du Bois-Reymond, 1818-1896; see “Darwin versus Galiani,”’

Berlin 1876.
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our gaze inward to the experiences of our own consciousness
and find also these ultimately impenetrable. He therefore
concluded that we have no means of reaching the super-
sensible, and made this into a theory: One would have to
rise to the level of super-naturalism. That is the réalm where
religion may hold sway, but science has nothing to do with
what belongs to this religious sphere. In this way Du Bois-
Reymond leaves everyone free to supplement, according to
personal needs, all that has been substantiated by natural
science with either mystical or traditionally accepted forms
of religious beliefs. But he insists that such supernatural
beliefs could never be subject to scientific scrutiny.

The characteristic difference between the Middle-
European and the Western people lies in that the latter
naturally lean towards the practical side of life. Consequent-
ly they are quite prepared to allow their thoughts to tail off
into what cannot be defined, just as it happens in practial
life. Among Middle-Europeans, on the other hand, there is
a tendency of putting up with impracticalities, as long as the
train of thought remains theoretically consistent, until an,_
““either-or’’ situation has been reached. And this we can see )
particularly clearly when fundamental issues regarding ulti-
mate questions are at stake.

But there is still a third book written by Darwin which
deals with the expression of feeling. (The Expression of the
Emotions in Man and Animals) To anyone who occupies
himself with the problems of the soul, this work appears to
be of far greater importance than his Origin of the Species
and The Descent of Man. If one lets this book, so full of fine
observations regarding the expression of human emotions,
work upon oneself, one can derive great satisfaction from it.
For it shows that.a person who has disciplined himself to
observe in the natural-scientific manner can also achiéve '
faculties which are very well suited for research into the soul
and spiritual sphere of man. It goes without saying that
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Darwin advanced along this road only as far as his instinct
would allow him to go. Nevertheless, the excellence of his

‘Observations shows that a training in natural-scientific

observation can also lead to an ability of penetrating into the
realm of the supersensible. On this fact rests the hope of an-
throposophical endeavor, which does not wish to depart by
a hair’s breadth in any task that it undertakes from the dis-
ciplined training of the natural-scientific method of
thought. But at the same time Anthroposophy wishes to

demonstrate how the natural-scientific mode of working can -

be developed further, thereby transcending the practical
limits established by Darwin, crossed so boldly with
Haeckel’s naturalism and laid down as a theory by Du Bois-
Reymond. It endeavors to show how the supersensible world
can be reached so that real knowledge of man can finally be
attained.

The first step towards such higher knowledge does not
take us directly into the world of education which is to be
our central theme during the coming days, but it consists of
our trying to build a bridge from ordinary conceptual and
emotional life to supersensible cognition. This can be
achieved if—using ordinary means of cognition—we learn to
apprehend the characteristic nature of the sense-bound in-
terpretation of the world. _

In order to do so I should like you to accept twq hypoth-
eses: Suppose that, from our childhood davs on. the world
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not impermeable to our gaze, but that with our ordinary
sense-observation and thinking we were able to penetrate
and fully grasp its nature. If this were the case, we should be
able to comprehend the material aspect of the mineral king-

dom. We should also be able to understand the physical
aspect of man. The human body would become entirely

transparent to our gaze.
36

e e T

cegEryTaTT. Y

TV I

Aaat:

However, if such a hypothesis were reality, you would
have to eliminate from your mind something without which

real life could not exist: You would have to think away all .

that we mean when we speak of love. For what does love de-
pend upon, be it love for another person or for mankind in
general, or for spiritual beings? It depends on our meeting
the other person or being with forces which are totally dif-
ferent from those which illuminate our thoughts. If trans-
parent or abstract thoughts were to light up as soon as we
met another being, then even the very first seeds of love
would immediately be destroyed. We simply would be un-
able 1o engender love. You only need to remember how in
ordinary life love ceases to be when the light of abstract
thought takes over. You only need to remember how right it
is to speak of the coldness of abstract thoughts, how all in-
ner warmth ceases when we approach the thinking realm.
Warmth, revealing itself through love, could not come into
being if we met outer material life only with our intellect.
Love would be extinguished from our world. ~

And now suppose that there were-nothing to prevent you
from looking into your own inner organization; that, when
turning your gaze inwards, you could perceive the forces
and the weaving of substances within you with the same
clarity with which you can see colors or hear tones in the
ourer world. If this were to_happen, you would have the
possibility of continuously experiencing your own inner be-
ing. However, in this case, too, you would have to eliminate
something from your mind without which the human being
could not exist in the world as it is today. For what is it that
lights up within when you turn your gaze inward? You
behold memory pictures of what you have experienced in
the outer world. In actual fact, when looking inward, you
do not see your inner being at all. You only see the reflec-
tion, the memory pictures, of what you have experienced in
the world.
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in our time and what contemporary life cannot provide out

@ ' «, If you consider that, on the one hand, without this fac- .
B - of its own resources. -

ulty of remembering, without memory, personal life would

not be possible, and, on the other, that in order to perceive
your own inner life you would have to eliminate your mem-
ory, you will recognize the necessity of the limit inbuilt into
our human organization. The possibility of clearly perceiv-
ing the nature of outer matter would presuppose a human
being devoid of love. The possibility of perpetually perceiv-
ing one’s own inner organization would presuppose a
human being devoid of the faculty of remembering.

Thus the two hypotheses help us to realize the necessity
of the two limits set to human nature in ordinary life and in
ordinary consciousness. They exist for the sake of the devel-
opment of love and because of the need of personal mesmories
for man’s inner life. But if there is a path beyond these
boundaries into the supersensible world, the obvious ques-

tion arises: Can we tread this path without on the one hand
damaging our personal life and on the other shunning social
life with our fellows?

Anthroposophy has the courage to declare that with the
usual and established naturalistic approach it is not possible
to attain to supersensible knowledge. But at the same time it
must raise the question: Are there any means which, when
applied with the strict discipline of natural science, will
enable us to enter supersensible realms? We cannot accept
the statement that the crossing of the threshold into the
supernatural world marks the boundary of scientific investi-
gation. It is the aim of Anthroposophy to open up a path in-
to the supersensible by using equally exact means with
which hitherto accepted science has succeeded in penetrat-
ing into the sense-perceptible world. In this way Anthropos-
ophy is merely continuing to tread the path of modern

science. Anthroposophy does not wish to rebel against pres-
_ent achievements, but it endeavors to bring what is needed
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If one looks at Darwin’s attitude in the way I have pre-
sented it, one might feel prompted to say: Well, if science
can deal only with what is sense-perceptible and if therefore
one has to fall back on religious beliefs in order to approach

_what is supersensible, one simply has to accept the situation

as being inevitable. Such a response, however, would do
nothing to solve the fundamental and urgent human prob-
lems of our times. '

In this context I should like to speak about two charac-
teristic aspects of present-day life because, apart from sup-
plementing what has been said already, they also throw light
on educational questions. They may help to illustrate how
modern intellectual thinking, which is striving for absolute
lucidity, nevertheless is prone to drift into the dark domains
of the unconscious and instinctive.

If you observe man’s attitude towards the world in past
ages, you will find that in ancient times religion was never
looked upon as mere faith—this only happened in later times™.
—but that religions were based on direct experience and on

insight into the spiritual worlds. The knowledge thus gained

was considered to be as real as are the results of our modern
natural-scientific knvestigations. Only in subsequent ages
was knowledge confined to what is sense-perceptible and,
consequently, supersensible knowledge was relegated to the
religious realm. And so the illusion came about that any-
thing pertaining to metaphysical existence could be only a
matter of faith. Yet, as long as religions rested on super-
sensible knowledge, this knowledge bestowed great power,
affecting even the physical nature of man. Our modern
civilization is not able to generate this kind of moral
strength for the -man of today. For when religion ‘has
become only a matter of faith; it loses power, it can no
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longer work right down into man’s physical constitution.
Though this is instinctively felt nowadays, its importance is
‘not recognized. This instinctive feeling and searching for
revitalizing forces has found an outlet which has become a
distinctive feature of our civilization and which belongs to
all that we call sports.

Religion has lost the power of strengthening man’s physi-
cal constitution. Therefore an instinctive urge has arisen in
people to gain access to such a source of strength by out-
ward, physical means only. As life tends towards polariza-
tions, we find that man instinctively wants to substitute the
loss of invigoration, previously drawn from his religious ex-
periences, by cultivating sportsmanship. I have no wish to
harangue against sports. Neither do I wish to belittle their
positive aspects. In fact I feel confident that these activities
eventually will develop in a healthy manner. Nevertheless it
must be said that sport will take on an altogether different
position in human life from that of today, where it is a sub-
stitute for religious experience. Such a statement may well
appear paradoxical, but truth, today, is paradoxical because
modern civilization has drifted into so many cross-currents.

A second characteristic of our intellectual and naturalis-
tic civilization is that, instead of embracing life in full, it
tends 10 lead to soul-destroying contradictions. A person’s

thinking is driven along until it becomes entangled in
~ chaotic thought-webs and contradictions, without his or her
becoming aware of the confusion wrought. For example,
the fact that a young child to a certain extent will go through
‘the various stages mankind has passed through from the
days of primitive man up to our present civilization, fills
certain naturalistic intellectuals with admiration. They
observe the somewhat turned-up nostrils of a young child
and the position of the eyes which lie further apart than in
later life. They observe the formation of the forehead with
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its characteristic curvature and also the shape of the mouth.
All these features are reminiscent of those found in primi-
tive tribes and so they look upon the young child as being a
young savage.

Yet, at the same time, sentiments such as those expressed
by Rousseau, are trying to rise to the surface, sentiments
which are completely at loggerheads with what has just been
said. When contemplating educational aims, some people
wish to ‘‘return to nature,”’ both from a physical and moral
aspect. But, being under the influence of an intellectual at-
mospbere, they soon aim at arranging educational ideas ac-
cording to the principles of logic, for intellectuality will
always lead to logic in the thinking realm. Observing many
illogical features in present education, they now wish to
base it upon principles of logic which, in their eyes, are en-
tirely compatible with the child’s natural development.
Logic, however, does not meet the needs of the child at all.
One close look at primitive races will make one realize soon
enough that members of such tribes hardly apply logical
thinking to their ways of living.

And so some reformers are under the illusion that they are
returning to nature by introducing a logical attitude in edu-
cating the young—who are supposed to be little savages—an
attitude which is altogether alien to the child. In this way,
adherents of Rousseau’s message find themselves caught in
a strange contradiction with an intellectualistic attitude.
Striving to live in harmony with nature does not fit into an
intellectualistic outlook. And as far as the education of the
will is concerned, the intellectualistic thinker finds himself
completely out of touch with reality. According to his ways
of thinking the child should above all be taught what is use-
ful in life. For instance, such people never tire of pointing
out the impracticability of our modern mode of dress, which

does not satisfy the demands of utility. They advocate that,
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ini order to return to more natural ways, we should concen-
trate on the utilitarian aspects of life. Especially the educa-
tion of girls is criticized most sharply by such reformc_rs..

And now they are faced with a paradoxical situation: Did
primitive man—whose stage young children are supposeq to
recapitulate—live a life of utility? Certainly not. Accordm'g
to the findings of archeologists, he neither developed logic
in his thinking nor utility in his living. His essential needs
were satisfied through the help of his inborn instincts. But
what was it that captivated the interest of primitive man?
Adornment! He did not wear clothing for practical reasons,
but out of a longing for self-adornment. Whatever the mem-
bers of such tribes chose to wear—or not to wear in order tc
be able to show the patterns painted on their skin—was not
intended to serve useful purposes, but was an expression of
their yearning for beauty, as they understood it. Similar
traits can also be found in the young child.
~ If a person interested in education thinks along rational
and logical lines and in terms of what is practical and useful
in life, and if, on the other hand, he or she feels pulled in the
direction of Rousseau’s call to return to nature, ke will find
himself victim of strange contradictions. What he really
does is to pass on to the child what appears to him of value
to himself as a grown-up. He tries to graft on to the child
something which is entirely alien to the child’s own nature.
Children really do seek—only in different ways from those
advocated by Rousseau—for beauty which for them neither
expresses the good nor the useful, but which exists for its
own sake. . T

Anyone able to perceive these contradictions and imper-
fections in modern life, will be ready to leok for their
causes. And he will recognize more and more how one-sided
and limited the generally accepted intellect-based naturalis-
tic mode of thinking is, which does not look upon man in
his entirety at all. Usually only man’s waking state is taken
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account of, whereas in reality the hours spent in sleep are
just as much part of human life as those of his day con-
sciousness. You may object by saying that natural science

" has closely examined also the sleeping state of man and in-

deed there exist many interesting theories about the nature
of sleep and of dreams. But all these are premises made by
persons in their waking state and not by investigators who
were able to penetrate the domains of sleep. B

In his waking state man not only has consciousness, he
also undergoes inner experiences and he takes an active part
in life. During sleep, on the other hand, he loses his ordi-
nary consciousness, and consequently he can examine sleep
only from the perspective of the awake person. However, a
proper study of such a life phenomenon demands more than
an abstract theory. To be able to enter sleep-life in full con-
sciousness is an essential prerequisite for its understanding.

Though experiencing both wonder and astonishment
when studying the phenomena of sleep, a serious and un-
biased investigator is not likely to advance further along
lines which, for example, Greek philosophy considered to
be of importance. According to an ancient Greek adag\e\,\
every philosophy—-as a path towards cognition—begins with
wondér. But this indicates only the beginning of the search
for insight. One must move on. One must progress from
wonder to cognition. :

However, the first step towards supersensible knowledge
must not be made with the expectation of one’s being able to
enter the spiritual world directly, but rather with the intent
of building a bridge from the ordinary sense-perceptible
world to supersensible knowledge. One way of achieving
this is by applying the same discipline with which we have
learned to observe the phenomena of the sense-perceptible
world to what comes to us from the realms of sleep and of

dreams. Modern man certainly has learned to observe accu-

rately, but in this case it is not just a matter of observing ac-
43



curately. In order to gain insight one has to be able to direct
one’s observations to specific areas.

I should like to give you an example of how this can be
done when studying the phenomena of dreams which infil-
trate into our waking life in strange and mysterious ways.

Here and there one still comes across people who have
remained aware of the characteristic difference between
waking and sleeping, but their awareness has become only a
dim and vague feeling. Nevertheless such people are aware
that an awake person is an altogether different kind of crea-
ture from the one who is asleep. Therefore when they are
told that sleep is a waste of time and that a sleeper is an idle
and lazy fellow, these simple minds will answer, ‘‘As long as
we sleep, we are free from sin.”’ In this way they wish to ex-
press that man, whom they consider to be a sinful creature
as long as he is awake, is innocent while he sleeps. A good
instinctive wisdom is hidden in this somewhat naive atti-
tude. But in order to reach clarity, one needs to train one’s
own observation. I wish to give you an example; Surely
there are some among you here—perhaps all of you—who
have had dreams which are reminiscent of what might have
happened to you in daily life. For example, you may have
dreamed that you were taken to a river and that somehow
you had to get across. So you found yourself searching for a
boat which, after a great deal of trouble, you managed to
secure. Now you had to make great efforts to row across. In
your dream you may have felt the physical exertion of ply-
ing the oars, until at last you managed to get across—just as
- it might have happened in waking life. There are many such
kinds of dreams. Their contents are definite reminiscences
of our physical and sense-perceptible lives. But there are
also other kinds of dreams which do not-echo our waking
life. For instance, someone again may dream that he or she
has to cross a river. Wondering how this urge could possibly
he fulfilled. the dreamer suddenlv 15" able 1o spread his
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wings and—Heigh presto!—he simply flies across to land
safely on the opposite bank. Such a dream certainly is not a
reminiscence of what happens in waking life because, to my
kncwledge, this is hardly the way ordinary mortals trans-
port themselves across a river in real life. Here we have
something which simply does not exist in physical life.

And now, if we accurately observe the relationship be-
tween sleeping and waking life, we shall discover something
really interesting: We shall find that the kind of dreams in
which we experience the toil and exhaustion of waking life,
dreams which reflect our waking life, make us wake up
tired. On waking, our limbs feel heavy and tiredness seems
to drag on throughout the course of the day. With other
words, if strains and pains of a life of drudgery reappear in
our dreams, we wake up weakened rather than refreshed.
But now observe the effects of the other kind of dream: If
you have managed to fly, weightlessly and with hearty en-
thusiasm, with wings which you do not possess in ordinary
life, once you have flown across your river, you wake up
bright and breezy and your limbs feel light. We need to
observe these differing effects of dreams on the waking life
with the same accuracy with- which we make our observa-
tions in mathematics or in physics. We know quite well that
we should not get far in these two subjects without it. Yet
dreams are not generally made the object of exact observa-
tions and, consequently, no satisfactory results are achieved
in this ficld. And such a situation hardly encourages people
to strive for greater powers of insight into these somewhat
obscure spheres of life.

It is not just a case of putting forward some isolated
glimpses of something which apparently confirms previous
indications. The more one ponders about the relevant facts,
the more such reciprocal links between sleeping and waking
life become evident. For instance, there are dreams in
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enjoy with a hearty appetite. You will find that usually, after
having thus eaten in your dreams, you wake up without
much appetite. You may even not eat during the following
day, as if there were something wrong with your digestion.
On the other hand, if in your dream you had the experience
of speaking to an angel, and if you entered fully into a
dialogue with him, you will awake with a keen edge to your
appetite, which may persist during the whole of the day.
Needless to say, partaking of food in one’s dream represents
a memory picture from waking life, for in the spiritual
world one neither eats nor drinks. This, surely, you will ac-
cept without further proof! Therefore, enjoying food during
a dream is a reminiscence of physical life, whereas speaking
to an angel—an event which is unlikely to happen to people
nowadays—is something which cannot be looked upon as an
echo of daily life.

- Such an observation alone could show even an abstract

thinker that something quite unknown happens to ug in
sleep, something which nevertheless plays into our daily
lives. It is wrong to surmise that it is not possible to gain ex-
act and clear conceptions in this realm. For is it not a clearly
defined discovery that dreams echoing earthly reality—the
kind so popular among naturalistic poets ever eager to imi-
tate earthly life and never ready to enter the supersensible
realms—that such dreams have an unhealthy effect upon
our waking lives? If ordinary life impressions reappear in
dreams, these dreams have an injurious effect upon our
health. On the other hand, if unrealistic dream pictures ap-
pear—the kind which would be so scornfully dismissed as
mystical rubbish by an intellectualistic philistine—these will
make us feel bright and fresh upon awakening in the morn-
ing. It is certainly possible to observe the strange interplay
“and the reciprocal effects between dreaming and sleeping.
And-so we can say: Something which is independent. of
man’s physical condition must be happening to him during
T : 46

' sleep, the effects of which we can observe in his physxcal
" ofganism. Dreams cause astonishment and wonder to ordi-

nary consciousness because they elude us in our waking

- state. The more you try to collect such examples, the more

you will find a real connection between man’s sleepmg and
waking state.

You oaly need to look closely at dreams to find their
cheracterzstic Jfference o woIt we axperiencs in waking
life. When awake, we are able to link, or to separate, mental
images at will. This we cannot do when dreaming. The
dream pictures are woven as objective appearances which lie
beyond the influence of our will. In dream the activities of
the soul become passive, benumbed and paralyzed.

If we study dreams from yet another aspect; we shall
find that they can reveal to us other secret sides of human
existence. Observe, for instance, your judgment of people
with whom you may have a certain relationship in life. You
may find that you do not allow your full inner feelings of
sympathy or antipathy to rise to the level of consciousness
and that your judgment of such people is colored by varyiiip.
facts, such as their titles or their positions in social life, etc.
However, when you dream about such a personality, some-
thing quite unexpected may happen: You may find yourself
giving him a thorough hiding! Such behavior, so completely
at odds with your attitude in waking life, allows you a
glimpse into the more hidden regions of your sympathies
and antipathies, some of which you would never dare to ad-
mit even to yourself while-awake, but which the dream con-
jures up in your soul. Subconsious images are placed before
the dreaming soul. These are comparatively easy to observe.
But if you were to investigate at depth certain inexplicable
moods of a person, moods of ill-temper or of euphoria which
cannot be attributed to outer circumstances, you would: ﬁnd
that the§, too, were caused by dreams, completely forgotten

by the people concerned. What is experienced in sleep and
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what may become revealed through dreams, works into the
unconscious and may lead to apparently inexplicable
moaqds. Unless we consider this other side of life, this hid-
den domain of man’s sleep life, by making exact investiga-
tions, we cannot understand human life in its totality.
However, all these reciprocal effects happen without
man’s participation. Yet it is possible to lift what is thus
happening unconsciously and involuntarily to a state of

" clear consciousness, which is equal to that of a person

‘engaged in mathematics or other scientific investigations.
When achieving this, one’s powers of observation are en-
hanced beyond the indeterminate relationship between
waking and sleeping to the fully conscious states of Imagina-
tion, Inspiration and Intuition.

. Only through these three capacities is it possible to attain

™o a true knowledge of man. What life vaguely hints at
through the phenomenon of sleep can be developed in full
consciousness by applying methods given by Anthroposophy,
which strive towards a real knowledge of the world and of
man,
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LECTURE IV -
Dornach, 26th December, 1921

In trying to comprehend the world through a natural-
scientific interpretation of its phenomena—both from a cog-
nitional and a practical point of view—people generally take
into account conditions only as they meet them at the pres-
ent time. Such a statement may appear incorrect to anyone
who merely looks at the surface of things. However, as we
proceed with our deliberations, it will become evident that
this indeed is the case. We have grown accustomed to inves-
tigate the physical organism of man with the accepted
methods of biology, physics and anatomy, but—though this
may appear incorrect at first—in the results thus obtained
we _are dealing only with what the present moment of time
reveais to us. For example, we observe the lungs of a child,
of an adult and of an old person in their successive stages
from the beginning to the end of life and we draw certain
conclusions. But in this way we do not really penetrate the
element of time at all, for we are limiting ourselves to obser-
vations in space. These, in turn, we invest with qualities of
time. We are doing the same thing, to use a simile, when we
read the time by looking at a clock. We note its hands, say
in the morning, and their spatial positions indicate the time
to us. We may look at the clock again at midday and con-
clude the passage of time from the spatial changes of its
hands. We take our bearing as to the course of time from the
movements of the hands from point to point in space. This
has become our habitual way of judging time in everyday
life. But in this way we cannot experience the true nature of
time. And yet, only by penetrating the element of time with
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the same awareness with which we experience space, can we
rightly judge human life between birth and death. I should
like to illustrate these theoretical remarks by examples
which will show the importance of living oneself into the
dimension of time, especially if one wishes to practice the
art of education. -

Take, for example, a child who is full of reverence towards
grown-up people. Anyone with a healthy instinct would con-
sider such an attitude in a child as something wholesome,
especially if such reverence is justified, as indeed it should
be in the case of an adult. However, people usually think no
further. They merely attribute such a feeling of reverence
towards adults to certain characteristics of childhood and

Jeave it at that. But one will never be able to recognize the

importance of such reverence unless one includes the entire
course of a human life in one’s considerations.

_ As one grows older, one may have the opportunity of
observing old people. One may discover that some of them
have the gift of bringing soul comfort to others who are in
need of it. Often it is not the content of what such old peo-
ple have to say which acts like balm on a suffering soul, but
merely the tone of their voice or the way in which they
speak. If now you trace back such an old person’s life to |his
or her childhood days, you will find that as 2 child he or she
was full of such reverence and respect for the adult. Natu-
rally, this attitude of reverence will disappear in later life,
but only on the surface. Deeper down, it will gradually be-
come transformed, only to reemerge later as the gift of
bringing solace and clevation to suffering and troubled
minds. "

Jearned to pray, if it has learned to develop an inner mood of
prayer, this mood will enter the subconscious, there to
undergo a metamorphosis into the capacity of blessing in
ripe old age. When we meet old people whose mere pres-
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"One could also put it in this way: If a young child has

s s

- ence radiates blessing upon those around them, you. will

find that in their childhood they had experienced and devel-

~oped such an inner mood of prayer. Such a transformation

can only be discovered if one has learned to experience time
as concretely as we are accustomed to experience space. We
must learn to recognize the time element with the same
;warenes§ with .Which we experience space. Time must not
1 :0 ;x;)tex:ecxlx:zg }:cs:aual terms only, as is the case when we

Wh?t I have been trving to illustrate with this example
reggrdmg the moral aspects of life needs to become very
much part and parcel of our concept of man, certainly if a
real art of education is to be developed. I should like to elab-
orate this point in greater detail: .

If we compare the human being with the animal, we find
that from the moment of birth animals, especially the higher
species, are equipped with all the faculties necessary for
their living. A chick leaving its shell does not need to learn
to .walk, for it is already adapted to its surroundings. Each
?mmal’§ organs are firmly adapted to the specific needs o
its species. This, however, is not at all the case with the
human being who comes into this world as a cémpletely
Il.elpless creature. Only gradually can he develop the capaci-
ties and skills necessary for his life.-And this is due to the
fact that the most important period in his earthly life lies be-
tween the end of childhood and the coming of old age. This

middle period; this time of maturity, is the most important »

fe:ature of human life on earth. During that time man adapts
his org.anization to outer life by acquiring specific aptitudes
and skills. He develops a reciprocal relationship to the outer
world, !)ased on the range of his own experiences. This mid-
dle pen?d during which the human organs remain capable
of gvolymg and adapting, is completely missing in the life’of
the animal. The animal is born into life in a state which

fundamentally, is comparable with that of the aged persor;
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whose organic forms have become rigid. If you wish to
understand the animal’s relationship to its surroundings,
you must look upon it in terms of the human stage of old
age.

’ Now the question may arise: Does the animal show char-
acteristics of old age also with regard to its soul properties?
This is not the case because in the animal there also exists
the opposite pole which counteracts this falling into “‘crabbed
age,”’ and that is its capacity of reproduction. The ability of
procreation—be it in the human or animal kingdom—always
engenders forces of rejuvenation. While on the one hand the
animal falls prey to the influences of aging too rapidly, on
the other it is saved from premature aging through inflow-
ing forces of reproduction, until it reaches sexual maturity.

If you are able to observe an animal or an animal species
without preconception, you will come to the conclusion that
at the time when the animal is capable of procreation, it has
already reached the stage which is equivalent to that of old
age in man. The characteristic difference in the case of the
human being consists in the fact that both old age and child-
hood, during which the reproductive system in the latter is

slowly maturing, are placed at either end of the human mid-
dle period and that during this middle period the flexibility
of the human organism remains intact, thus enabling man to
relate and adapt himself individually to outer conditions. By
such an arrangement the human being will be a child at the
right time, leaving childhood at the appropriate age to enter

- the period of maturity. He will leave the age of maturity
“when the time comes for him to enter old age. ’

If you look at human life from this time aspect, you can
also understand certain abnormalities. You may come
across individualities who—if I may put it this way—pre-
maturely slip into old age. I am not so much thinking of ob-
vious features generally associated with old age, such as grey

hair or baldness. Even a ‘‘bald-head’’ may have remained a
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childish person! I am thinking of more subtle symptoms,
detectable only upon more intimate observations. One
could call such features signs of a senile soul life, manifest-
ing in a person already at a stage when he or she should still
be living in the middle period of flexibility and adaptability.

But the opposite may also happen. A person may be un-
able to leave the stage of childhood at the right time, carry-
ing infantile features over into middle life. Then strange
things may happen in the life of such a person, the symp-

-toms of which we can only touch upon today. If we include

the time element in our picture of man, we shall be able to
diagnose various aberrations of human behavior.

We know that as we approach old age, our head organi-
zation in particular loses inner mobility. Consequently all

" the capacities which we have acquired during life attain

more of a soul and spiritual quality. But this is only possible
at the expense of the head organization taking on certain
animal-like properties. From a physical point of view an old
person undergoes conditions akin to those of a newborn ani-
mal. To a certain extent he or she becomes ‘‘animalized.”’
In this way—provided their education was right—old people
gain something which they may preserve for the rest of their
lives. Their spiritual and soul experiences of the outer world
no longer enter fully into their organization. The cranium
has become to ossified and fixed. The agéd person therefore
depends more on soul and spiritual links with the surround-
ing world. He or she is no longer able to transform to the
same extent outer happenings into inward qualities. There-

- by a kind of animalization of the upper regions is taking

place. .
Now it is possible for such an animalization in the head

< organization to take place prematurely, that is, already dur-

ing the middle period of life. But because a human being
will remain human despite such a tendency towards animal-
ization, we do not come across any outer symptoms, but we
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must become aware of certain changes within the realm of
the soul. If the relationship to the outer world, character-
istic of an aged person, establishes itself prematurely—and
this can happen already during childhood—such a person’s
experiences will be drawn too much into the physical sys-
tem, for, naturally, the general flexibility of the remainirg
human organization, typical of the younger age, still retains
the upper hand. In this case such a person will experience
inwardly, but too early, what normally would result from a
relationship to the outer world appropriate to old age. Com-
munications between inner and outer world would be linked
too much to the physical organization, thus bringing about
properties of soul more akin to the animal world than would
be the case in normal human beings.
One could say—if one wished to express it in this way—
that the animal has the advantage of a certain instinct over
man. It is an instinct which links it more directly and more
intimately to its surroundings than is the case in the normal
human being. It is no mere myth, but absolutely accords
with the peculiarities of animal life, that certain animals
Jeave localities which are in danger of impending natural
catastrophes. Regarding the self-preservation of life, ani-
mals are gifted with certain prophetic instincts. It is also
correct to state that the animal experiences far more intense-
ly the changing seasons than man does. It is able to sense the
approach of the time when it has to migrate to other regions,
for it has such an intimate and instinctive relationship to its
surroundings. If one could look into an animal’s soul life,
one would find there—albeit entirely unconsciously—an in-
stinctive wisdom of life, manifesting in the animal’s enturely
living within the manifold processes and forces cf nature.
Now, if a person falls victim to encroaching age too early,
sich an animal-like instinctive experience of the sur-
roundings begins to develop, naturally in sublimated form
because in a human being everything is lifted into the
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hm@ sphere. And what today is known as lower forms of
clmrvpyance, as telepathy, telekinesis and so forth—often
des.cnbed correctly and often quite wrongly—these faculties
which occur abnormally in human life, are nothing but the
K‘CSI.‘III of such premature aging playingv'into the middle period
ol: life. If t.;he process of aging occurs at the right time, one
will experience it in a healthy manner, whereas if it already-
makes its appearance in one’s twenties, one becomes a clair-
voyant of a low order. Symptoms of a prematﬁre aging
represent an abnormality in life which does not reveal itself .
outwardly but in a more hidden manner. If these forms of
lowe,r clairvoyance were to be studied from the aspect of
man’'s premature aging, a far deeper insight into these
phepomena could be achieved. This, however, is only possi-
ble if one observes life in a more realistic way. It is not good
enough merely to investigate what one can see before one’s
eyes at‘ th;e present moment of time. One must learn to
recognize in these symptoms indications of a time shift from
later to earlier stages of life.

We shall see in the next few days how healing processes

- can come about through an exact insight into human nature.

It is indeed [?ossible that a kind of animalization of man
could be manifested not in an outwardly visible aging pro-
cess, but rather in that a close and instinctive relationship

- with the environment can encroach upon the lower regions

of man, otherwise characteristic of the animal.

The resulting phenomena of telepathy, telekinesis and so
on, do not lose in interest by being recognized for what they
mlly are, nan3ely, not manifestations of the spiritual world
but th¢ .mtrusx.on of a later stage of life upon an earlier. B;
Mopmg a ime consciousness, one is able to fathom the
very dcpths of human nature. To live in the dimension of
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observation, even though it may appear outwardly other-
wise, is very remote from this more inward means of obser-

. vation, which is more concurrent with time and its course.

Insufficient interpretations of what meets us:in life result
from present day observation. Contemporary scientific ex-
planations and their effects upon life are full of such insuffi-
cient interpretations.

Looking at the course of human life, we find that the
reverse case of what has here been described is also possible:
Childishness is carried over into the age of maturity. It is
characteristic of the child that it not only experiences the ex-
ternal world less consciously than grown-up people, but also
that its experiences are much more intimately bound up
with metabolic changes. If a child sees colors, their impres-
sions strongly affect its metabolic processes. The child takes
In outer sense impressions right down into its metabolism.
It is no mere metaphor to speak of z child digesting its sense
impressions, for its digestion responds to all its outer experi-
ences. An aged person develops certain animal characteris-
tics within the physical. But the child’s entire life is filled
with a sensitivity towards the vegetative organic processes
which also affect the child’s life of soul. Unless we are aware
of this fact, we shall not be able to understand the child’s
nature.

In later years man leaves the digestive, metabolic processes
more to themselves. He experiences the external world
more independently of them. He does not allow his soul and
spiritual reactions to the outer world to affect his metab-
olism to the extent that a child does. His response to his sur-
roundings is not accompanied by the same lively activity of
glandular secretion as in the case of the child.

The child takes in all outer impressions as if they were
edible substances, but the adult leaves his digestion to itself
and this fact alone makes him into an adult under normal

" circumstances. But there are cases where the vegetative-
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organic forces which work in a legitimate way during child-
hood, still continue to work in an adult, affecting also his
psyche. Then other abnormal symptoms are liable to occur.
Ap example will make this clear: Suppose, for instance,
someone develops a love for a dog which makes a deep im-
pression on his nature. If he or she is one who has carried
childishness over into later life, this tenderness will work
right into the metabolism. Organic processes corresponding
to his feelings of affection will be set up. In such a case
digestive processes take place not only after the intake of
food or as a result of normal physical activities, but certain
areas within the digestive system will develop a habit of
secreting and regenerating substances in response to the
strong emotions evoked by the love for such an animal. The
dog will become indispensible to the well-being of such a
person’s vegetative system. What happens if the dog dies?
The connection in outer life is broken off. The organic pro-
cesses go on by force of inertia, but they are no longer
satisfied. The person’s feelings miss something they had got
used to and in an inward trouble ensues. The strangest
disturbances may occur. A friend may advise the buying of
a new dog and so restore the previous dog owner to health,
for now the inner organic processes can find satisfaction
again through external experiences. We shall see later that
there are better ways of curing such an abnormality, but
anyone may reasonably try to solve the problem in this way.

There are of course many other examples to be found,
less drastic than such a deep affection for a dog. If an adult
has not outgrown certain forces of childhood destined to ab-
sorb external impressions within the digestive system, and if
he or she no longer can satisfy this abnormal habit, certain
cravings within the vegetative organism will result. But
there are also other things which may have been loved and
then lost and which cannot be replaced. Then the individual
concerned remains dissatisfied, morose and hypochondriacal.
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One must try to find the true causes of apparently inexplic-

able symptoms arising from the depths of the unconscious.
There are people who can sense what needs to be done 1o
alleviate the suffering caused by unsatisfied emotions which
affect inner organic processes. They manage t0 coax out and
to bring to consciousness what the patient desires to call to
mind and in this way they are able t0 help a great deal.
Due to the present state of our civilization there are
many people who have not progressed from childhood to
adulthood in the normal way and, consequently, the ensu-
ing symptoms, both light and serious, have been noticed far
and wide. While in ordinary life this naturally led to conver-
sations among helpful and interested people, the situation
has stimulated—and in many respects quite rightly so—
sciemiﬁc-psychological research. A new scientific termi-
nology sprang up. The patient’s psyche was exarnined
through investigation into dreams or by free or involuntary
giving-oféoneself-away. In this way unfulfilled urges were
raised from the subconscious into consciousness. This new
branch of science was called psychology of psychoanalysis,
the science of probing into the hidden regions of the soul.
However, we are not dealing with “hidden regions of the
soul,”” but with the remains of vegetative organic processes
which have been left behind and which crave satisfaction.
When such thwarted desires have been diagnosed, one can
help the patients t0 readapt themselves. And herein lies
what is valuable in psychoanalysis. '
When judging such matters, Anthroposophy finds itself
in a difficult position. It has no wish t0 quarrel with the
findings of natural science. On the contrary, Anthroposophy
is very ready t0 recognize and t0 accept anything which ve-
‘mains within its propet and justifiable realm. In this way,
Anthroposophy also accepts psychoanalysis within its proper
bounds. But Anthroposophy endeavors to see all problems
and questions within the widest cOntext, eNcompassing the
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passing of time and inwardly to live with them and to expe-
rience them. Anthroposophy which pursues knowledge of
man in his totality by penetrating into the supersensible
through its own specific methods, therefore fully takes into
account the time element which, in the present stage of our
civilization, is generally completely ignored. Imagination,
inspiration and intuition, which are the specific methods of
anthroposophical endeavor, must be built upon an experi-
ence of the element of time.

Imagination, inspiration and intuition, the ways leading
to supersensible cognition, should not be looked upon as
faculties lying outside ordinary human life, but rather as a
continuation, an extension of ordinary human capacities.
Anthroposophy dismisses the prejudice which holds that
only through some special grace can we attain this kind of
cognition, but it maintains that man is able to become con-
scious of certain faculties lying deep within him and to have
the power to train them.

The usual kind of knowledge gained through contempo-
rary scientific training and in ordinary practical life certainly
must be transcended.

What happens when we try to comprehend the world
around us—not as scientifically-trained specialists but as
ordinary people? We are surrounded by colors, sounds, by
varying degrees of warmth, and so-on, all of which I should
like to call the tapestry of the sense world. We surrender
ourselves to these sense impressions and weave them together
without thoughts. If you think about the nature of mem-

* ories rising up in your soul, you will find that they are the
result of sense impressions woven into our thoughts. Our
whole life depends on our imparting this. texture of sense
impressions and thoughts to our life of soul.

But what is it that really happens? Look at the diagram.
Let the line a to b represent the tapestry of the sense world
which surrounds us, consisting of colors, sounds, smells,

60

etc. We give ourselves up to our observation, to this tapes-
try of the senses, and weave its impressions together with
our thinking—here indicated by the wavy line.

' When living in his senses, man unites all his experiences
w_nh his thoughts. He interprets the sense stimulj through
his thinking. But when thus projecting his thoughts into his
surroundings, this tapestry becomes for him a barrier, a
metephorical canvas upon which he draws and paints all his
thoughts, but which he is unable to penetrate. He cannot
brez.xk through this incorporeal wall with his present-day
ordinary consciousness. As they are being stopped by this
canvas, his thoughts inscribe themselves upon it.

. The only possibility of penetrating this wall is gained by
raising one’s consciousness to the state of Imagination
through systematic and regular meditation exercises. It is
equally possible to undergo an inner training in meditation
as a method of research in an outwardly directed study of

chemistry or astronomy. If you read my book Knowledge o
the Higher Worlds and Its Attainment and the second paft o]f‘"

Occult Science, you can convince yourselves that, if one
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wishes to reach the final goal, the methods employed for
such meditative exercises are by no means simple and less
time-consuming than those needed to acquire knowledge of
astronomy or chemistry. On the other hand, it is compara-
tively easy to read books giving information about such
exercises and, using one’s common sense, to be able to
examine the truths of anthroposophical research. These do
not have to be taken on authority. Even if one is not able to
make investigations into the spiritual world oneself, jt 1s
possible to test given results by studying the specific
methods employed.

Meditative practice rests on our freeing ourselves from
outer sense impressions. In meditation we do not surrender
ourselves to sense impressions, but only to the life of
thoughts. However, by dwelling again and again in medita-
tion on a given thought or mental image—one that is easily
and fully comprehensible—we gradually bring our life of
thought to such a strength and inner substance that we are
able to move in it with the $ame certainty as in our sense jm-
pressions. You will all have experienced the difference be-
tween the striking effects of outer sense impressions and the
rather limp and pale world of our thoughts during ordinary
consciousness. Sense mpressions are intensive and alive.
We give ourselves up to them. Thoughts, on the other
hand, turn pale, they become abstract and cold. But the
very core of meditating consists in our becoming able,
through regular practice, to imbue our thoughts with the
same intensity and liveliness with which we normally expe-
rience our sense life. If we succeed in grasping a meditation
. content with the same inward intensity with which we
usually grasp the stimulus of a color, then we have brought
to life, in the right way, the underlying thoughts of a medi-
tation. But all this has to happen with the same inper free-
dom as the normal weaving of thoughts or as ordinary sense
perceptions. Just as we do not allow ourselves to be taken
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over by nebulous moods or mystical dreaming, or become
fatuous visionaries when observing the external world, so
must we not lose firm ground when meditating in the right
way. The same sane mood with which we perceive the world
around us must hold sway also when we meditate. ,
This attitude of taking outer sense perceptions as an ex-
ample for one’s conduct when meditating is characteristic of
the anthroposophical method., There are plenty of nebulous
mystics who look down upon sense perception as something
inferior which ought to be left behind. They proclaim that
the meditant should reach a state of mystic dreaming. The
result, naturally, is a state of semi-sleep, but not of rea]
meditating. Anthroposophy pursues the opposite aim. It
considers the quality, intensity and liveliness of sense per-
ception as an example to be followed until the meditant
inwardly moves with the same freedom with which he en-
counters sense perceptions. He need have no fears of ending
up as a dry philistine. The content which he objectively ex-
periences in his meditative practice will save him from that.
When meditating, there is no need for him to enter traneg-
like, nebulous states because of the inner content which he
experiences while thus freeing himself from workaday life.
Through rightful meditation one can achieve the ability
of moving freely in one’s life of thinking. This, in turn,
redeems the thoughts from their previous abstract charac-
ter. They become image-like. And this happens in full wak-
ing consciousness, just as any healthy thinking does. It is
essential never to lose full consciousness and this is what dis-
tinguishes meditating from any hallucinatory state. Anyone
given up to hallucinations, any futile enthusiast or vision-
ary, relinquishes his sound common sense, whereas anyone
wanting to follow the methods here advocated, must ensure
that sound common sense accompanies him in all his weav-
ing of thought pictures. And what is the result? Though fully.
awake, he will experience the pictorial quality of the dream
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world. The significent difference between Imagination and
dream pictures lies in that we are completely passive when
receiving the latter. If they rise from the subconscious to
enter our waking state, we can observe them only after they
have happened. When practicing Imagination, on the other
hand, we ourselves are the initiators. We create images
which are no mere fancy, but which differ in their intensity
and strength from the fanciful as much as the dream pic-
tures do. The main point is that it is we ourselves who ini-
tiate the images and this frees us from the illusion that they
are a manifestation of the external world. Anyone given up
to hallucinations always believes that what comes to him
represents reality because he is aware of not having been the
creator of what he sees. In this lies the cause of the decep-
tion. Whoever practices Imagination through meditating
cannot possibly be under the impression that the images he
creates represent outer reality. The first step towards
supersensible cognition depends on one’s freeing oneself

‘from the illusion that the images one has created—images

which are of the same intensity as those of the dream world
—are real. This, however, is self-evident because the medi-
tant is fully aware of having initiated them in complete free-
dom. Only a madman would mistake them for outer regli.ty.

Now, the next step in meditation consists of acquiring
the ability of letting these images vanish without a trace.
This is not as easy as one might expect because, unless the
meditant has created them in full freedom, such images
become quite fascinating, fixing themselves on the mind
like parasites. One has to gain the strength to let such pic-
tures disappear at will. This second step is of equal impor-
tance to the first. Just as in ordinary life we need to be able
to forget, as otherwise we would always have to walk about
with the sum-total of all our memories, so the total extinc-
tion of all these images is as important as their creation in
the first place.
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When one has thoroughly practiced these exercises, one
has done something to one’s soul life which could be com-
pared with the strengthening of a muscle through repeated
bending and stretching. By learning to weave and form im-
ages, and then again 1o obliterate them—and all this out of
an entirely free will activity—one has performed an impor-
tant training of the soul. One has developed the faculty of
consciously forming images which under normal circum-
stances only appear in dreams, that is, during a condition
which escapes our ordinary consciousness and which is con-
fined to the time between falling asleep and waking. But
now this condition has been induced both consciously and
in full freedom. Training in Imagination is to train the will,
consciously to create images as well as consciously to remove
them from the. mind. And through this activity we acquire
yet another faculty.

Everyone has this faculty involuntarily, not during
sleep, but at the moment of waking and of falling asleep, It
is possible that what was experienced between these two

raoments comes over to us as remnants of dreams, often felt.
to come from the beyond. Naturally, it is equally possible
that what we meet on waking up so surprises us that all
memories of dreams sink below the threshold of conscious-
ness. In general one can say that, because dream imagina-
tions are experienced involuntarily, something chaotic,
something erratic which normally lies beyond our con-
sciousness, finds its way to us. If, while fully awake, one
develops the ability of creating and of obliterating Imagina-
tions, one can reach a condition of emptied consciousness.
This is like a new awakening and then, from beyond the
tapestry of the sense world, spiritual entities pass through
the tapestry to reach us on paths smoothed by the medita-
tion content. (See the red circle in the diagram) While thus
persevering in emptied consciousness, we push through the
senses’ barrier and images, Inspiration-born, come to us
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from beyond the sense world. We enter the world which lies
beyond the sense world. Through Imagination we prepare
ourselves for Inspiration which consists in our being able to
experience consciously something which happens uncon-
sciously at the moment of waking. Just as at the moment of
waking something from beyond our waking soul life enters
our consciousness, so something lying beyond the conscious-
ness of the sense world enters us if, through Imagination,
we have trained our soul life in the way described.

In this way we experience the spiritual world lying
beyond the world of the senses. Faculties of supersensible
cognition are an extension of those naturally given to man in
his ordinary life. It is one of the main tasks of Anthropos-
ophy to train and to foster the development of these higher
faculties. The grasping of the time element in the course of
human life is fundamental to any such higher development.

If you look up the preparatory exercises for Imagination,
Inspiration and Intuition, as given in my book Knowledge of
the Higher Worlds and Its Attainment or in my Occult Science,
you will find that all that is stated there aims at one thing,
namely at the development of the ability to experience the
course of time. The human being goes through the various
stages of experience in the world first as a child, then as a
mature person and finally as an old person—or he may suf-
fer from an abnormal overlap of one stage into the other. It
is not Imagination in itself, but the meditative preparation
towards it, which should give man the possibility of devel-
oping his full potential and of learning how to give himself
to the world out of the fulness of his life. To this end har-
mony must be brought about between the specific contribu-
tions to the world of childhood, middle age and of old age.
These must flow together harmoniously into a world out-
look capable of reaching the spiritual world. Man in his
wholeness, which includes also the domain of time, must be
actively engaged in his work in the world. In order to
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achieve a world outlook which reaches beyond the barriers
of the sense world, the human being must preserve the
freshness of experience which is proper to youth; the clarity
of thought and the freedom of judgment proper to middle
age; and the power of loving devotion to life which ‘can
reach its perfection in old age. All these qualities are a

necessary preparation for the right development of Imagina-
tion, Inspiration and Intuition.
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LECTURE V
Dornach, 27th December 1921

As described in the previous lecture, imaginative cogni-
tion can be attained by one’s lifting into consciousness what
is happening subconsciotisly and involuntarily in dreaming.
To put it more precisely: It is not the dreaming itself with its
inherent dream content which is lifted into consciousness—
for if this were to happen, we should remain in the realm of
unreality—but the activity underlying it. For the moment I
shall not define what this activity—going on while we are
dreaming—entails. It is this activity, lifted into conscious-
ness by controlled will power, which becomes the basis for
imaginative cognition. And this conscious activity is of a
very different kind from that of dreaming. For in the latter
—just because we are not active participants—we are under
the impression that our experiences represent reality. How-
ever, if we lift our dream-producing activity into conscious-
ness, we realize only too well that we are seeing images of
our own making. It is this awareness which saves us from
becoming victims of hallucinations instead of working as in-
vestigators of Spiritual Science. -

This first meditative activity of creating images must
now be superseded by a second step which consists in oblit-
erating these images, thus leading to an emptied conscious-
ness. If one has been able, in full consciousness and under
full control, to enhance one’s soul powers in this way, one
has in fact entered the spiritual world. One is then able to
engage in an activity which, being of soul and spirit only, is
independent of the physical body. One no longer perceives

with physical organs. While one’s thinking becomes freed
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from the body, one is able consciously to experience content
of a purely spiritual nature.

Yesterday I pointed out that for an anthroposophical in-
vestigator, dreamlike experiences are not to be looked upon
as a model for spiritual perception. Only fully controlled ex-
periences, similar to those characteristic of our sense per-
ceptions, are valid. Obviously there is no possibility for
sense perceptions in supersensible cognition. Nevertheless
we can look upon the freedom with which we move when
surrounded by our sense perceptions and upon the indepen-
dence from our personal makeup during the act of perceiv-
ing as upon a definite capacity. An example will make my
meaning clear:

Let us look at one of our most characteristic and repre-
sentative sense organs, the human eye. Already by the way
in which it rests in its cavity, attached to the remaining
organism by quite insubstantial links, we can recognize the
relative independence of this organ. Leaving alone for the
moment what happens in the act of seeing, we can find an-
other, more external process also taking place. Near the eye
are the lachrymal glands which during our waking state con-
tinually secret a liquid, mainly composed of salt water. This
liquid flushes the eyeball and also the part which is exposed
to the outside air when the eye is open. Through this glan-
dular activit)f the eye is constantly bathed so that any dust
particles entering the eye from the outside are washed away
through tearducts entering the nose. This process, which
forms part of the normal function of our organ of sight, is
hidden from ordinary consciousness.

Now this wisely ordained but completely unconscious
activity of the lachrymal glands can be accelerated by
stimuli of various kinds, by pressure, cold, and so on, or
through the exhaustion of the eye and the organism in gen-
eral. The lachrymal glands then become more active and the
cause of their secretion, as well as the secretion of tears
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itself, begins to enter our consciousness. However, 2 further
increase of this activity may come about in quite a different
way; if some sad event makes us weep, tears flow as a result
of a purely emotional stress or because our feelings have
been deeply moved. Here we see how under normal circum-
- stances the lachrymal liquid is constantly being secreted in
complete unconsciousness, and how outer irritants will lead
to an increase in consciousness of this activity. But when a
person weeps because of some soul distress, this lachrymal
activity is lifted into the sphere of consciousness only
through soul or moral issues and not through any physical
causes.

Such a simple fact can help to illustrate what happens
when, through meditation, one is able to lift oneself into a
body-free state of consciousness in which one is atle to live
entirely in soul and spiritual experiences. If you shed tears
because you receive a letter which makes you unhappy, you
must admit that the cause of your tears has nothing to do
with your physical eyes. Nevertheless, it affects your physi-
cal eyes. (The fact that the tears are not connected with your
actually reading the letter can easily be proved if someone
else is reading the letter to you with the same tearful conse-
quences.) Something non-physical has set an organic pro-
cess in motion.

Now suppose that you have gained such mastery over
yourselves that you are able to suffer great sorrow without
shedding any tears. (This does not imply that the anguish is
less intense than when you weep.) In that case your soul ex-
periences do not directly affect your bodily functions. This
example may illustrate how, through self-training, one can
achieve a state of soul and spirit which has become emanci-
pated from the physical organism. It may help you to form
some conception of how Imagination, Inspiration and Intui-
tion, as methods of Spiritual Science, can open the gates

into the supersensible world. If you take the proper steps,
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you will then be able to describe experiences from beyond
the tapestry of the senses, experiences which may be looked
upon as an enhanced continuation of what the ordinary per-
son experiences in normal life. This, however, is only possi-
bl§ through the practice of specific exercises of a soul and
spiritual nature.

If now, by continued spiritual training, you have reached
the stage where you can suppress previous imaginations of
your own creating, and if in the ensuing stage of emptied
consciousness you nevertheless are able to experience real
soul and spiritual content, the first thing which will come to
meet you is a tableau-like picture of your earth life, approxi-
mately from birth up to the present moment. You will not
be able to see your own physical body in that picture, for
th?t.vanishes away when you have reached body-free per-
ceiving. But everything you have experienced, everything
which belongs to the stream of your memory—which nor-
{nally remains unconscious and out of which only separate
images rise up from time to time—stands there before you to

- meet your soul. It'confronts you as an entity, as a kind of

time organism which is full of its own inner movement.

If you look at the physical body as it appears in space,
you will find that its various members are dependent on one
another, together making up the whole. What happens in
tl}e head has a certain relationship with the stomach and
vice versa. Everything that happens in an organism is inter-
r.elated. The same is also true for an organism existing in
time: Later happenings depend on earlier happenings. The
past lives in the present. At such a moment you are sudden-
ly confronted by the totality of your life tableau.

If one’s ability to suppress, in full consciousness, the
tableau of one’s memory pictures—that is, if not only one’s
body but the entire life tableau has vanished away—one
reaches the stage in which experiences prior to birth, or
rather prior to one’s conception, are revealed. The realm of
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soul and spirit which one inhabited before entering this
earthly existence, remains part of one’s inner being, also
* during life on earth. It works and lives in us in a similar way
in which hydrogen lives together with oxygen when these
two elements form water. But just as one cannot examine
hydrogen separately from the oxygen while it forms the
compound water, so one cannot examine separately the soul
and spiritual part of man while he lives on earth. Just as the
oxygen first has to be isolated out of the water before one
can examine the remaining hydrogen, so must the soul and
spiritual part of man first become isolated. And when this
happens we are led, not into the present time, but into our
pre-earthly existence. In this way one is really able to per-
ceive what has descended from the spiritual world in order
to take on earthly form. The realm in which we lived before
entering earthly life becomes revealed to us.

It is quite understandable if some people are not pre- -

pared to go to such lengths in order to be able to investigate
the eternal part of man. Certainly everybody is free not to
follow the paths here indicated. But to believe that it would
be possible to examine man’s soul and spiritual nature by
ordinary methods of cognition would be like naively believ-
ing that one could examine hydrogen while it formed part of
the compound water, without first isolating it. One has to
realize that by means of ordinary consciousness it is not pos-
sible to enter the realm of soul and spirit. If one is not pre-
pared to accept the results of spiritual investigation, one will
have to remain silent with regard to the supersensible
world. In that case one will have to be content with occupy-
ing oneself with the material side of existence only. The
truth may well be irksome to some, but there are certain
facts of life which one simply has to accept.

Continuing this path of spiritual training, we gradually
reach inspirational knowledge. We become inspired by
something which does not normally enter our consciousness,

72

memﬁ

but which permeates our being as does the oxygen which we
take in from the outer air in our breathing. In full con-
sciousness we are being filled with inspirational cognition,
filled with the experience of our pre-earthly life, just as in
respiration we are filled by material oxygen. We breathe in
our soul and spiritual being, rising to the stage of Inspiration.
This name has not been chosen arbitrarily, but in keeping
with the characteristic nature of this type of cognition.

Iuspirational cognition has yet another characteristic
feature. You will find more about it in my book Knowledge
of the Higher Worlds and Its Attainment. In order to develop
this higher cognition, one further faculty is necessary,
namely that of presence of mind. It is the faculty that
enables one to act spontaneously during a given life situa-
tion. In order not to miss the right moment, one may have
to act without waiting until one has had time to judge the
issue properly. One shouid really use such moments which
life offers in order to become practiced in acting swiftly and
decisively, in quickly grasping the moment, for whatever
comes to us through inspiration, passes as if in a flash. As
soon as it makes its appearance, it has already vanished
again. One needs to be able to catch such fleeting moments
with the utmost attentiveness.

When confronted with the ordinary sense world, it ap-
pears to you spread out in space. But if you are confronted
by your own life tableau, you behold it as if existing in time.
However, during inspirational cognition one is outside the
realm of time. One depends on being able to perceive in the
flash of a moment. Time has lost its meaning, as soon as one
experiences inspirational cognition.

If one lives oneself into this life tableau, one finds there
something far more real than the ordinary memory pictures
can give us. The latter are neutral and lacking in inner
strength. They are there and we are free to take them up,
but in themselves they have no strength. What we meet
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when beholding our life tableau, on the other hand, is full of
its own life and strength, containing the very forces which
actually form the human being. These are supersensible for-
mative forces which are active, for example, in forming the
brain of a young child before its final structure has been ac-
complished. It is these formative forces which one begins to
recognize, for they are contained within this life tableau.
One is not grasping something abstract, but a full reality,
something which is encompassing the course of time, some-
thing that is full of strength. It is the refined non-material
body of forces which we have also called the ether body or
the body of formative forces. This body only momentarily
presents a well-defined appearance in space, for it is in con-
stant motion. If we were to try to paint a picture of it, we
should be painting something unreal, because the ether
body is in constant flux. Its subsequent stage would be quire
different again, just as a former stage was totally different.
This etheric body is a time organism through and through
and it lies at the basis of the growing processes and those
forces active in the human metabolism.

If one has advanced far enough in imaginative cogrition,
consciously to live in the realm of one’s soul and spirit
which lies beyond the physical, and if one has progressed far
enough to be able to behold one’s awn life tableau at will,
that is, one’s etheric body or body of formative forces, then
one has truly experienced a complete transformation of
one’s cognitional life. One finds that what is experienced in

- this etheric world is both similar, and yet very unlike what

happens in the world of artistic activities. In order to experi-
ence it, one has to develop a more creative kind of thinking,
which is so very different from any abstract naturalistic
thinking. Although in certain respects this kind of thinking
resembles that of a creative artist, in other ways it is again
quite different. For an artist’s creations have to reach a cer-
tain finality within the realm of fantasy. His or her creativity

74 .

.
e

remains bound to the physical; it is not freed from cor-
poreahty But the activity practiced in imaginative cognition
is entirely freed from the physical and therefore is capable of
grasping spiritual reality. For instance, when looking at the
Venus of Milo, you will hardly have the feeling that this
statue will begin to move and walk towards you. An artist’s
creation does not embody outer realities. If you saw the
devil painted on a canvas, you would hardly feel afraid of his
coming to fetch you! What matters is how the artist, bound
to physical reality, deals with this material reality. But he
does not dive into the reality of soul and spirit. What has
been achieved in imaginative cognmon on the other hand,

is immersed in ultimate reality, in the reality of spiritual
processes. -

Now the objection may well be raised that pure cogni-
tion should be kept quite separate from the realm of artistic
activities. It is easy to prove by logic that cognizing means
moving from one conception to the next in logical sequence
and that, if one enters the sphere of art, one is in fact trans-

gressing the realm of cognition. One can argue for a long ™,

time about the laws of cognition. But if Nature herself is an
artistic creator, she will never reveal herself to mere logical
thinking. Logic alone will never be able to reach her true
being. Therefore, however much it can be proved by logic
that cognizing must not be confused with being engaged in
artistic activities, one will not be able to enter the reality of

‘the etheric world without applying an artistic mode of cog-

nizing. What matters is how the world is and not what the
laws of our cognizing ought to be: Even if certain supposi-
tions are logically tenable, they may nonetheless prevent us
from reaching our goal. Therefore it is right to maintain that
an artistic element has to enter our efforts if we wish to raxse
our ordinary cognition to the level of i Imaginative cognmon\ /

When reaching. the stage of Inspiration, we can again
compare our experiences with something which they resem-
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ble and yet from which they differ greatly, namely experi-
ences of a moral nature and the grasping of mora] ideas.
Viewed qualitatively, Inspirations are similar to moral ideas,

And yet, they are totally different through the fact that any -

moral ideal which we may have, in itself does not have the
power of realizing itself by its own strength. In themselves,
our moral ideals are powerless, We must make them effec-
tive through our own physical personality. We must put
them into the world by means of our physical existence.
Otherwise they remain mere thoughts. But this cannot be
said of an Inspiration. Though qualitatively similar to moral
ideas, to moral impulses, Inspiration shows itself to be a
reality, existing in its own right. It is a powerfu] force which
works as do the elemental forces in nature. And SO one
enters a world which one has to imagine as being similar to

“that of the world of moral idea, yet one that js a reality
through its own primal power,

If, having advanced far enough in reaching the state of
Inspiration, one is able to take one’s stand in the world of
soul and spirit, then something else is still required in order
to be able to experience its content. One has to carry some-
thing into this realm which does not at all exist in our
abstract world of thoughts, namely a complete devotion to
one’s chosen objective. It is not possible to learn to know a
being or a power in the spiritual world, unless one surren-
ders oneself lovingly and completely to what comes to meet
one during the state of Inspiration. At first Inspiration re-
mains only a manifestation of the spiritual world. Its full
inner nature reveals itself only if, with loving devotion, one
pours oneself out into its own substance. And only after
having experienced the reality of soul and spirit in this way,
full of life and with heightened consciousness, has one
entered the realm of Inspiration. N

And this is already intuitive cognition. Shadow forms of
Intuition can be found in ordinary life where they exist in
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religious feelings and in religious moods. However, a relj-
gious feeling remains a purely inward experience which
does not lift one up into outer spirituality. Intuition, on the
other hand, is an experience of an objective spiritual reality.
In this way, also Intuition is similar, and yet again quite dif-
ferent from a purely religious experience, '

If one wishes to put down these degrees of higher know]-
edge in a more or Jess systematic order, one can say: First of
all, in ordinary life, we have knowledge of the material
world, which we could call naturalistic knowledge. Then we
come to knowledge gained through Imagination, which is of
an artistic nature. The next step is knowledge attained
through Inspiration which, in essence, is a moral one. Final-
ly we reach knowledge through Intuition which is akin to
religious experiences, but only in the sense just characterized,

Such supersensible experiences of an artistic, moral and -

religious kind work upon and transform the whole human
being. Even though ordinary consciousness knows nothing
of them, they nevertheless form part of the human being,
Therefore supersensible cognition as gained through Imagi-
nation, Inspiration and Intuition, enables us to know the
whole human being. And because these powers, streaming
from the spiritual world into earthly existence, work
particularly strongly in the child, higher cognition especially
enables us to understand the nature of the child, However,
it is important to recognize how these supersensible forces
are related to physical forces.

This can be illustrated particularly well if we take mem-
ory as an example, because active memory definitely
depends on the functioning of physical organs. Even quite
commonplace experiences can demonstrate how our body
has to play its part when We use our powers of memory. For
instance, we may wish to memorize the part of a play or a
poem, only to find that the lines simply refuse to become
imprinted in our mind, Yet, after having slept on them dur-
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ing the night, we may suddenly be able to remember them
without much difficulty. This happens because during the
night’s sleep our body has become regenerated so that on
the following morning we are able to use its renewed vitality
for the task of remembering our lines.

One can also prove anatomically and physiologically that
through paralysis or separation of certain areas within the
nervous system, specified areas of memory can be wiped
out. In short, one can definitely see that memory is depen-
dent on the functioning of the physical organizatior. and
that physical organs are active during the process of rememn-
bering. However, this kind of memory activity is completely
different from what is experienced in heightened conscious-
ness through Imagination, Inspiration and Intuition. For
supersensible experiences of this kind simply must not be
involved in any way in the functioning of physical organs.
This is the very reason why such experiences cannot be
remeinbered in the ordinary way. They do not impress
i themselves into ordinary memory. ,

o Anyone engaged in anthroposophical research has to
allow ordinary memory to run its course side by side with
what he or she experiences supersensibily. Ordinary
memory must remain intact. In a way, a student of An-
throposophy has to keep his second personality, représent-
ing his ordinary life, always by his side. But he knows full
well that there is this other, first personality in him which is
engaged in supersensible knowledge and which will not
allow itself to become imprinted in the memory. In ordinary
life we can retain only a memory picture of a fish we have
seen and not the.actual fish itself. In supersensible cognition
one has direct perceptions—not mental images—and there-
fore one cannot carry them in one’s memory. Consequently
one has to return to them time and time again. However, it
is possible to remember what one has done in order 10 gain
supersensible cognition and if one repeats these -efforts,
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superse.nsible beholding will reemerge, albeit only passive-
ly, for it cannot live in the memory. It can only be attained
through renewed inner activity. The fact that these higher
faculties lie beyond the reach of memory is a characteristic
feature of supersensible cognition. One can regain it, but
only by following a route similar to the one travelled be’fore.

One is able to remember the path trodden previously, but .

not thfa supersensible experience itself.

It is this fact which distinguishes supersensible experi-
ences from ordinary ones. But one must point out again and
again that a healthy memory must go parallel to true super-
sensible expf:riences. Anyone losing the stream of common
memory while engaged in supersensible experiences would
pour his or her subjective personality into them. In this case
he or she would not be a student of anthroposophical re-
sc?a.rch but- someone living in hallucinations and personal
visions. It is important to realize that all forms of hallucina-
t{ons should be strictly excluded from supersensible cogni-
tion and that the latter must be developed side by side with
Fhe normal and healthy life of the soul. Anyone remonstrat-
ing that Imagination and Inspiration gained through An-
throposophy could equally well be mere hallucinations
does not know the characteristic properties of the amhroj
posop}ucal path and only talks out of ignorance.

IF 1s essential to recognize this difference between super-
an81ble cognition and memory. Both are realities in human
life. Supersensible substance gained through Imagination
and Inspiration has its own separate existence of which
through our own efforts, we can be come aware. Memory:

~ on the other hand, is not only the result of our own activity,

for ‘here our unconscious also plays its part. What we ex-
perience through Imagination remains in the spiritual
wqud. It‘ is as if it came towards the human being and
umtefi with him. But memory streams right through him
entering the: physical organization, making it participate. I;
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penetrates the physical part of man. Comparing memory
with Imagination helps us to appreciate the difference be-
twéen what is linked to our physical body and what lives in
us as a supersensible force, everlastingly, also betyveen birt.h
and death. Because it escapes our ordinary consciousness, it
has to be revealed through anthroposophical investigation.

Only by immersing oneself into the relationship between
the part of man’s being which can be experienced only
supersensibly and that of his physical existence, can one
learn to know the entire human being. If one lives oneself
into what supersensible knowledge reveals, one also learns
to know the child, the growing human being, in a way which
enables one to develop a true art of education. And the exam-
ple of the relationship between the supersensible bemg of

..man and what is at work in memory can help to shed light
on this problem. . .

Now let us suppose that a teacher were mtroduf:u}g a
subject to a class. First he or she would approach. itina
more general way and might be under the impression Fhat
all was going well. But from a certain moment on l}e might
notice that one of the children in the class was gettu.lg paler
and paler. Such pallor need not be of an obvious kind and
might easily have been passed unnoticed by anyone not
trained in exact observation. A proper teacher, pgwever,
should always be fully aware of each pupilr’s_ f:ondmon.

‘ Symptoms which I am about to characterize co.uld have
manifold causes. But if a teacher has deepened his know.l-
edge of man through anthroposophif:al training, t.le vs{ﬂl
have awakened and enhanced his ordinary pedagogical in-
stincts to the extent of being able to diagnose. and deal also
with other causes. A science of educatic?n yvhlch lays down
fixed and abstract rules would have a similar effect upon a
practicing teacher as if he were constantly trea_dmg upon his
own feet while trying to walk. It would rob him of all crea-
tive spontaneity. 1f he were always wondering how to apply
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rules prescribed by educational science, he would lose all in-
genuity, all rightful pedagogical instincts, On the other
hand, educational principles based on Anthroposophy have
quite the opposite effect. They do not let his inborn peda-
gogical sense wither away, but they enliven and strengthen
his whole personality. This at least is the purpose of practi-
cal pedagogy springing from Anthroposophy. Therefore,
however varied outer symptoms may be—for life is full of
surprises—a teacher whose pedagogical sense has been stim-
ulated and sharpened by Anthroposophy, may suddenly
realize when seeing such a paling child, that he has overfed
it with memory content. Naturally, there could be many
other reasons for such a symptom which a gifted teacher
would also be able to discover. I am quoting this example to
illustrate one of the fundamerital tasks of Anthroposophy,
nanicly to make people aware of the mutual interaction be-
tween soul and spirit with what belongs to physical man and
to the world of matter. Anthroposophy does not merely aim
at revealing spirit knowledge hut, above all, it endeavors to
open the eyes of people to how the living spirit works and
reveals itself in matter. Such knowledge will enable us to
deal rightly with the practical problems of life. It will place
us strongly into the world in which we have to fulfil our
tasks.

If the pallor of a cerfain child, caused by the overburden-
ing of the pupil’s memory, is not recognized in time, a per-
ceptive teacher will notice a further change in the child, this
time of a psychological kind: The child will develop an anx-
iety complex. Such a symptom again may not be at all con-
spicuous and would be detected only by a teacher who has
made intensive observation his second nature. And the final
consequence of overtaxing a child’s memory could eventual-
ly lead to a retardation of his growing forces. Somehow even
the physical growth of such a child can become affected,
Here you have an example showing how soul and spirit
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| interact with what is physical. It can teach us how important

it is for the teacher to know how to deal with children s‘
tendencies towards health and sic!cness. Of course, act(tjm,.
illnesses have to be treated by medlcal doctors, but th; € 1111};
cator is always confronted by inherent trends towards ez}’

or sickness in the child. These he s.hould learn to recognize.
He should also be aware of how illnesses breaking ou(t:1 u:
later life often can be traced back to what has happene ha ,
school. Knowledge of these facts wou.ld mgke a tezg: erf
become far more circumspect in choosmg his mgtllc;o s 9d
teaching. In the instance quoted, he certainly wou ! avol
too much stress on the pupil’s faculty .of remeni ermg.
Then he might see a healthier complexion return to tbe
child’s face again. He could bring a’pout suf:h a chalx:lge . Z
showing his pupil something bc.autxful whxf:h wou o%::; :
him pleasure. The next day he might show him again some

_ thing beautiful or something of a similar kind which is like a

variation of the previous object, in this way bypassing mere
menI:I(:)rv%a teacher may also discover Qpposite symp_tom? ina
child: At a certain time he may notice a boy or gxrlliwltllc;se
face appears permanently flushed, even if only very slight r}:
He may find that this change of cqlor is not at all d}\:e to adg
feelings of shame but that it manifests a shift in the colri) v
tions of the health. Again, this symptom may })e 0 s‘ hg
“that it would only be detected by a perceptive te:a;.1 : e;.
Again this condition could have many other cau§e3 w ﬁcb.;
however, would not escape his notice either. It coul ;ve e
that the tendency to blush was the result of the teac ch n o
appealing sufficiently to the chllc:l’s facfulty of.rr‘lemgry. . fn
lizing this, he would try to rectify this con.dmon yhgxy if
the pupil more memorizing to do. ?f left to 1tselfa‘ suct ant} .
regularity could become intens1f{cd, .spre.adul;g to A 1;_1
_ pupil’s psyche where it would manifest in mild but sig

cant outbursts of temper. Such a connection between ‘slack-
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ness in memorizing and slight, yet unhealthy fits of temper
is absolutely possible. More general repercussions of such a
condition would be injurious to the pupil’s health. The
mutual effects between soul and spirit on the one hand and
the body on the other, in such a case could lead to distur-
bances in breathing and to circulatory troubles. In this way,
a teacher unaware of such links unwittingly may have im-
planted in his pupils illnesses which may remain dormant
throughout long years of life and which, triggered off by
some additional causes, may finally culminate in serious ill- -
nesses. It is for this reason that an educator worthy of the
title should know of these connections, charactéristic of
human nature, -

As mentioned previously, acute cases of illness have to
be dealt with by medical doctors, but during their develop-
mental stages children are always treading paths leading to
either health or illness. The art of education demands that
teachers should be conversant with them and able to ob-
serve them even in their finer manifestations.

In order to illustrate this point even more drastically, I
wish to give one more example which, I realize, may well be
open to challenge, but life presents us with the most manifold
situations. Consequently, the case I am going to describe may
also be the result of completely different causes. If one lives
with what Anthroposophy can give to teaching, one grows
accustomed to looking around for the most varied causes
when confronted with a particular problem. But the follow-
ing links between symptom and cause could certainly be
possible. '

Let us suppose that a boy or a girl in a class had been fol-
lowing the lessons attentively and to the satisfaction of the
teacher. However, one day he or she suddenly appeared »
somewhat blasé and no longer inclined to pay attention, so "/
that much of the subject matter seemed to pass by unnoticed.
Depending on the experience and outlook of the teacher
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concerned, he might even resort to corporal punishment or
other forms of correction in order to bring about greater
participation. However, a teacher who is aware of the inter-
play between spirit and matter manifesting in health.and il-
ness, would follow a completely different line. He might say
to the girl or the boy, ‘“You must not let your finger ans
toenails grow too long. You must cut them more often..
For what expresses itself outwardly as growtl?—as seen in
the growing of finger and toenails—this, 100, is permeated
by soul and spirit. And if finger and toenails are allowed to
grow too long, these forces of growth become dammed up.
Being thus held at bay, they are no longer able to pour
themselves into finger and toenails. Such an obstruction to
the flow of growing forces—which is removed when the
nails are cut—has a similar effect also upon the soul and
*\$spiritual counterpart, manifesting in difficulties to concen-
trate. For the ability to pay attention can be developed only
with a free and unlimited flow of life forces which permeate
the whole organism. In most cases of this kind a change in
the pupil’s powers of concentration may well pass unnouced.
I gave this example in order to show that anthroposophical
principles and methods of education by no means neglect
the physical aspects of life. They do not lead to a nebulous
kind of spirituality, but the spirit is fully taken account of,
so that life can be understood and treated appropriately.
In this way, an educator who gradually learns to compre-
hend human nature, may gain insight into how to deal right-
ly with matters pertaining to his pupils’ health or illness.
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LECTURE VI -
Dornach, 28th Dec. 1921

It was not my intention in yesterday’s lecture to single
out certain types of illnesses or to specify differing degrees
of health, nor is it my aim to do so in today’s continuation of
our subject. I merely wish to bring to your notice how im-
portant it is for the teacher to learn to recognize both heal-
ing and harmful influences in the lives of his pupils. A real
educator, above all else, must have acquired an insight into
the entire human organization. He must not allow abstract
educational theories or methods to let him deviate from his
natural or, as one could also call it, from his instinctive-
intuitive insights. Abstract theories will only hamper him in
his efforts. He must be able to look at his children free from
any prcconceptions.

In Middle Europe the following quotation is frequently
heard—I do not know whether it is also known in the West:—*
“There is only one health, but there are many, many ill-
nesses.”” This saying, however, in which so many people
believe, does not really stand up to a proper scrutiny, for the
human being is so individualized that each person, and also
each child, has his own specific state of health, or represents
an individual modification of the general idea of health. One
might just as well coin the phrase: There are as many differ-

*Becausc of the large numbers of participants at this conference, Rudolf
Steiner had o give each lecture twice. He stipulated that the non-
German speaking members—many of whom came from England—
should attend the repeat lecture which was translated into English by
George Kaufinan (Adams).
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ent kinds of health and illness, as there are people in the
world. This fact alone is an indication of how we must
always consider the individual nature of each person. But
this is only possible if we learn to look upon thfe .human be-
ing in his totality. In every person soul and .spmtujal forces
are always interacting with physical forces, just as in water
hydrogen and oxygen react upon each other. {r\nd in man, as
he stands there before us, it is as little possible to obsgrv'e
dircctly his soul and spiritual be.in.g separately from his
physical and material existence, as it is to observe hyc'irogen
and oxygen separately in water. In order to recogznize the
true relationship between the soul-spiritual part of man ‘an'd.
his physical nature, one must first get to kpow them inti-
mately. But this is not possible by the ordinary means of
knowledge alone. Nowadays one is accustome.d to look
upon man from two points of view. The one 1s reach?d
through the study of physiology and anatomy, .w.here a pic-
ture is arrived at which is not based upon the living human
being at all, but only upon his corpse, for man’s sogl ‘and
spiritual counterparts are there excludgd. Theiqﬂth‘er is that
of psychology, the study of man.’s inner 11f§. But the
psychologist can only form abstractlo.ns, only th.m .and. cold
concepts in these naturalistic and intellectualistic times.
The investigator seems to warm up only whex} h'e rries to
plumb the depths of human emotions and' will impulses.
These, however, he cannot grasp in their true essence
either. In a vague way he can only see in them surging waves
welling up from within. o .

It is quite obvious that by producing only cold, thin and
pale conceptions regarding the human psyche, no true sense
of reality can be achieved. What I am.about to say may well
appear paradoxical to present-day attxtudes,.bl.lt itis n_ev.er-
theless true: People today adopt a materialistic attitude
because for them the spirit has become too attenuated, 100

far distant, and consequently, what they can observe of
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man’s inner life, no longer bears any sense of reality. The
very people who live in the most abstract thoughts have
become the greatest materialists in our cultural epoch. Our
contemporary kind of thinking—and thinking is a spiritual
activity—turns people into materialists. On the other hand,
people who are relatively untouched by the scientific think-
ing of today, people whose minds turn more to external
material happenings, are the ones who can sense some of the
mysteries underlying outer processes. Our scientific think-
ing of today hardly leaves any room for life’s mysteries. Its .
thoughts are thin, transparent and, above all, horribly clear-
cut and consequently not anchored in the realities of life.
Material processes in nature, on the other hand, are full of-
mysteries. These need not be approached with the clarity of
intellectual thoughts only, for they also evoke a sense of
wonder in us. In this way, our feelings, 100, become engaged.
Therefore people who have not become influenced by to-
day’s sterile thoughts, people who have kept aloof from the
rigorous discipline-of a scientific training, are more open to
the mysteries of external material processes. However, there
is a certain danger in that their longing to find the spirit in
what they thus behold in nature, makes them look upon the
spiritual as if it, too, were only matter. They become spiri-
tualists. Modern scientific thinking will not produce spiri-
tualists but materialists. ‘A natural openness towards the
material world, on the other hand, will easily produce a
spiritualistic attitude, and herein lies a strange paradox
typical of our times. However, neither a materialistic think-
ing nor a spiritualistic outlook on life will produce a true
picture of the human being. This can be gained only by dis-
criminating how—in every single organ and in the entire
human being—the soul and spiritual element in man inter-
weaves with what is physical and material.
People, today, do talk about soul and spirit: They talk
about the physical aspect of man. Then they philosophize
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about the relationship between the two members. Detailed
theories have been put forth by learned people. But these
theories, however ingenious they may be, cannot touch
rgé_lity, simply because reality can be found only if one is
able to perceive how the soul and spiritual element and the
physical, material element of the entire human being com-
pletely interpenetrate each other. If one looks at the results
of today’s investigations both in physiology and in psychol-
0gy, one cannot help but find them both nebulous and grey.

Nowadays, when one person looks upon another, he
feels that he is confronting a complete unity. This impression
is due to the fact that the other person is neatly wrapped up
in his skin. One does not generally realize that this apparent
oneness is the result of the working together of the most
diversifying organs. And if one makes the statement that
this unity must not be taken for granted, opponents rise
“Ssoon enough to accuse one of destroying the concept of the
unity of the human being, which they consider to be funda-
mental. However, their conception of a human oneness re-
mains merely an abstract thought, unless they are able to
build it up by harmonizing the manifold members of the
human being into one organism. ’

And when people look inward, they sum up all that lives
within them with the little word *‘I.*’ Eminent people, such
as Fohn Stuart Mill, had to make strenuous efforts in formu-
lating theories about what is contained within this inner
feeling of identity which expresss itself through the word
“L.”” But only pause to consider how nebulous such an idea
of a point-like ‘I’ really is. You will soon see that with this
concept you are no longer grasping concrete reality. In the
German language three letters suffice to form this little
word (ich) and in English even fewer. People hardly manage
to get beyond the outer meaning of these letters, with the
result that today’s knowledge of man remains nebulous, no
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matter whether you look upon his inner life or upon his
physical constituents. o
It is the ability of seeing the spiritual and physical work-
ing together which fructifies one’s efforts at comprehending
man. There are many people today who experience inner
satisfaction at hearing Goethe’s words: Matter in spirit, spir-
it in matter. It is good if these words make people happy,
for they certainly express a truth. But for anyone who has
made a habit of seeing spirit and matter working together
everywhere, such words €Xpress a mere triviality, for they
extol something which is obvious, The fact that so many
people receive this somewhat theoretical dictum with such
acclaim only goes to show that they no longer experience its
underlying reality. Theoretical explanations usually hide
the loss of concrete inner experiences. We can find an exam-
ple of this in history when looking at the theories about the
Holy Communion, theories which were widely discussed

" from the very point of time when people no longer could ex--._

perience its reality. Usually theories are formulated in order
to explain what is no longer experienced in practice.

The attitude of mind expressed so far will be helpful to
anyone whe wishes to practice education as an art. It will
enable him to gain a concrete picture of man’s manifold
members, instead of his having to work with some vague
idea of a human oneness. To him a picture of man as an
organic whole will also emerge, but in it he will recognize.
how the different members are working together in har-
mony. Such a picture inevitably leads to what I have in-
dicated in my book Riddles of the Soul, namely to the discov-
ery of man’s three fundamental parts, each different from
the others both in functions and in character. Already exter-
nally the head organization appears very different from, let
us say, the organism of the limbs and metabolic system. [
link these two latter systems together because the metabo-
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lism shows its real nature when the human being is active in
his limbs. In morphological terms one can look upon the
digestive system as a kind of continuation—even if only in-
wardly—of the human being in movement. There exists an
intimate kinship between the limb and the digestive sys-
tems. For instance, the metabolism is more lively when the
limbs are active. This kinship could be demonstrated in
detail, here I am merely indicating it. Because of their close
affinity, I group these two systems together, although—when
each one is looked at individually—they also represent cer-
tain polarities.

Now let us look at the human figure, beginning with the
head. For the moment we will ignore the hair which, in any
case, grows away from the head and which, because it isa
dead substance, really remains outside the living head
organization. (Human hair is really a most interesting sub-

stance, but further details would only lead us away from our .

~main considerations.)

The head is encased by the skull, which is formed most
powerfully at the periphery, whereas the soft and living
parts are enclosed within. Let us now compare the head
with its opposite pole, with the limb system: Herc we find
the tubular bones enclosing the marrow which is generally
not looked upon as being of equal importance for the entire
organism as the brain substance which is enclosed by the

- skull. On the other hand, here the most important parts, the

_ muscles, are found attached from outside and from this

point of view we can see a polarity, characteristic of human
nature. This polarity consists of the nerves and senses,
mainly centered in the head—I say mainly, but not exclu-
sively so—and the metabolism, which is localized in the
metabolic and limb system.

Despite this polaritv. the human being is of course 2 unity.
At this point we must not be tempred N making Kaermes,
dividing the human being into three parts which we then
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define as the nerves and senses organization, a second part
which will be mentioned shortly and finally the metabolic
and limb organization, as if these parts ever could exist
separately. It is not like that at all. Metabolic activities as
well as muscular activities are constantly going on in the
head and yet we can say that the head is the center of the
nerves-and-senses organization. Conversely the digestive-
limb system is also permeated by forces emanating from the
‘head, but nevertheless we can call it the seat of the metabolic-
limb system.

Midway between these two regions we find what one can
call the rhythmic system of man which is located in the
chest. Here the most fundamental rhythms take place,
namely those of breathing and blood circulation. Each fol-
lows its own speed: The breathing rhythm, visible in a per-
son’s breathing, is slower and that of the blood circulation,
which can be felt as the pulse beat, is quicker. This rhyth-
mic organization acts as mediator between the other two
poles. It would be tempting to go into further detail, but as
we have come together to study the principles and methods
of Waldorf Education, I must refrain from doing so. How-
ever, if you can look upon the chest organization from the
point of view just indicated, you will find in every single one
of its parts, be it in the formation of the skeleton or in that
of the inner organs, a transition between the head organiza-
tion and the metabolic and limb system. Such is the picture
which emerges if we observe the human being according to
his own inner ‘configuration instead of accepting foggy
notions about a-human unity. But this is not all, for we are
also led to an understanding of the various functions taking
place in the human being, and here I wish to give you an ex-
ample. One could quote countless examples, but this one
must suffice in order 1o show how important it is for 2 ma!./.

edinmor w0 filow e direcoons dere mcicated. /
Let us imagine that a person suffers from sudden out-

91



bu'rsts of temper. Such eruptions may already occur in
f:hlldhood and then a good teacher must find ways of deal-
ing with them. Anyone following the usual methods of
physiology and anatomy might include in his considerations
also the psychological effects in such a person. Furthermore
he may take into account that when someone is in a state of
extreme anger, there is an excess of gall secretion. However,
these two aspects, the physical and psychological aspects,
are not generally seen as the two sides of the same phenom-
enon. The soul and spiritual aspect of anger and the physical
one of an over-active secretion of bile are not looked upon as
a unity. In the case of a normal person the bile is of course a
necessary ingredient of the nutritive process. In an angry
person this gall activity reaches an imbalance and, if left to
himself, such a person will finally suffer from jaundice, as
you all know,

If we consider both the soul-spiritual and the physical
aspects, we can see how a tendency towards a certain illness
may develop, but this alone is not yet enough to judge
human nature. For while in the metabolism bile is secreted,
in the head organization an accompanying but polar oppo-
site process is taking place. Unless we realize that while bile

is secreted, at the same time an opposite process is also tak- -

ing place in the head organization, we are not observing
human nature fully. For in the head a milk-like sap, pro-
duced in the remaining parts of the body, is being absorbed.
If in an abnormal case too much bile is secreted into the
metabolism, the head organization will try to fill itself with
too much of this milk-like liquid with the result that when
the temper has cooled down, the person concerned feels as if
l{is head were bursting. And while an excess of bile secre-
tion will cause the milky sap to flow into the head, the face
of such a person may turn quite blue, once the temper has
cooled down.—If we study not only the outer forms of

bones and organs, but also the organic processes involved,
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we certainly can find a polarity between the nerves and
senses organization centered in the head and the limb and
metabolic system. Between these two lives the rhythmic
system with its lung and heart activities, which always
regulate and mediate between the two outer poles.

If we keep our images mobile, avoiding a too simplistic
approach which pictures the various organs always at rest—
possibly in order to make accurate and sharply outlined il-
lustrations of them—we cannot help being captivated by the
multifarious relationships and the constant interplay which
1s taking place within these three members of the human be-
ing. If we look at the rhythmical activity of breathing, we
can see how in in-breathing the thrust of inhalation is led to
the cerebrospinal fluid. While receiving these breathing
rhythms, this fluid passes on the vibrations right up to the
brain fluid which fills the various cavities of the brain. This
‘“‘lapping’’ against the brain, caused by rhythmic breathing,
stimulates the human being to become active in his nerves
and senses organization. There is a constant passing on of
the rhythms resulting from the process of breathing via the
vertebral canal into the brain fluid. Thus the stimuli acti-
vated by the breathing constantly strive towards the head
region.

If we look in a downward direction, we see how rhythmi-
cal breathing in a certain way becomes more pointed, more
“‘excited”’ in the rhythmical beating of the pulse and how
the blood circulation affects the metabolism with each out-
going breath, that is, while the brain and cerebrospinal fluid
pushes downward. If we look at the process of breathing
and blocd circulation with living and artistically sensitive in-
sight, we can follow the effects of the pulsing blood both
upon the nerves and senses organization and the metabolic-

limb system. We see how on the one side the processes of

breathing and blood circulation reach up into the brain, that
18, into the head region, and on the other, into the diametri-
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f:ally opposite direction, into the metabolic-limb svstem. If
in this way we gradually attain a living picture of man, we
can really make progress in our investigations. We can form
conceptions which are in full accord with the nature of
man’s middle system. Such conceptions may not be simple

enough to be made into diagrams, but schemes and dia-
grams in any case are always problematic when it comes to
an understanding of the ever-weaving and flowing elements
of human nature.

When, in the early days of our anthroposophical endeav-
ors, we were still moving among theosophical circles—per-
mit me to mention this here—we were faced time and time
again with all kinds of diagrams, generously equipped with’
all kinds of data. Everything seemed to fit into elaborate yet
neat schematic ladders, high enough for anyone to climb in-
to the highest regions of existence! Soine members seemed
to look upon such diagrammatic ladders as a kind of spir-
itual gym-equipment, with the aid of which they hoped to
reach olympic heights. Everything was neatly enclosed in
boxes. Such things made one’s limbs twitch convulsively.
They were hardly bearable for anyone who knows that in
order to get hold of the ever-mobile nature of the human be-
ing supersensibly, one must keep one’s ideation flexible and
alive. These fixed habits of thinking made one wish to run
away. Well, what matters is that in one’s quest of real
knowledge of man, one must always keep one’s thinking
and ideation mobile. And then one can advance yet another.
step.

If now one tries to build up mental images of how this
rhythm between breathing and blood circulation becomes
modified and metamorphosed in the upper regions, one is
led to the following conception which I shall sketch on the
blackboard—not as a fixed scheme but merely as an indica-
tion. (See reproduction of blackboard drawing)
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Let this thick line represent the mental image of some
kind of rope, which is to help us to picture, in quite a rough-
and-ready manner, the processes going on in our breathing
and blood circulation. This is one way—so one could say-—
of getting hold of what exists beyond the material blood in
the much finer and imponderable substance of the etheric
nerves. If now, using one’s mental imagery, one gqes.fur-
ther by turning one’s gaze from the chest organxzangg/l{g-
wards, one feels inwardly compelled to "‘fray out,”’ “as it
were, one’s images, to transform them into fine threads
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W}:llch are imex:weaving and forming a delicate network, In We must keep our imagery mobile. If we look in an upward 8,
tlps way one will suc'ceed In grasping with one’s mental im- direction, our mental pictures will be different from those o
agery, now tt{rneq In an upward direction and modified, we find when looking downward. It is possible to recreate.in e
spmethmg which is actually happening outwardly and mate- one’s imagery, the mobility characteristic of human nature. ¢
rlal:iy. F)ne finds that one 'sifnply I}as to fray out these thick Tl}is is the beg'inning. of an artistic activity which eventual}y g
zglrn ess 1tx(1)t;)h ;hread§. Imagflithg tl?Js process, one gradually will .lead the investigator to what. he finds Qutwardly.m )
b 1 experience of the white, fibrous brain substance physical man. In this way one z.wmds‘the schfsm resulting B
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v rocess i - ormin conceptions about it.
vading human nature. . 1Y provesses which are per dives d%wn into humanpnature. One’s conceptic’)ns bclc-:om}e' S -
If you look at the creation of man with the reverence it . alive and they remain in harmony with what actually exists "'
tdi::ex;’;sc, al);gu w..'txll not over-'sunplify his intricate organiza- ; n }tlhe_human b::mg. Tllx)er'c is nohc.)t::ef way of gau.laxilg in-
: calling 1t a nature-given unity. And if—when look- s\ight into man’s true being, which is an essential pre-
ing at his _chest region—you form mental images of coarse ) requisite in the art of education. In order to know man, one _ S
»_and rope-like s.hapes which become more refined as you ap- hf\s to become inwardly mobile and then one will rigl}tly -
roach the region of the head until they fray out into simple ' discover how these three members of the human organiza- i
threads, you b.egu.l to reach actual, material reality. You : tion work together in order to bnpg about a !1ealthy equi- £
find your imagination outwardly confirmed by the physical . hb'rium.‘(.)n? will learn to recognize POW a dxsturbanf:e\of o
nerve' ﬁbe.rs and by the way in which they interweave, this eth‘bm.xm. l&ds. to all' k.mds of illnesses. One will be O
_ Dx.rectmg your image-making activity in the opposite able to dlscmte In a living way between what leads )
dui‘ccuon downwards, you will find it quite impossible to tow;;?s Llealth or lun?:lslm' human hfeix - cludes £
split up or fray out your mental images into fine threads to 1§ becomes specially important when one includes the )
be eventually woven into some kind of texture, as seen ex- entire span of human life in one’s éonsic!era.tions, because &
ternally in the nervous system. Such threads simply vanish these three members of the human organization are related "
away. You lose all trace of them. Otherwise you would be togefher n different ways during .ﬂ}e various stages of !lfe- Vol
led astray into forming images which no longer corresponded Dunn},lg C?“;?hood the soul and sp u;ﬁlal:il&ment worksfmto @
to exernal reality. For if you follow the way the brain con- the physical organization in a totally erent way from
tinues downward into the spinal cord through the twelve dor- ; what is bappening during the older stages. It is essenFial to &%
sal vertebrae, through the lumbar and sacral vertebrae, and ' pay _d‘_“’- attention to these §ubde changes: HOWCVFY > lf one “"S
so on, you find that the nerve substance, which now is white is willing to c.ievelop the kind of mental imagery mdxcate’d &
on the outside and grey inside, gradually dissolves away § above, or:e will gradually learn to broaden and deepen one’s ]
towards the region of the metabolism. Somehow it becomes 1 previous conception. &
impossible to imagine the nerves continuing downward. We I seem to have offended many readers of my book The )
cannot achieve a true and comprehensive picture of man un- SP"?’“GI Guidance of Man and Mankind, when I drew at- . ¢
less our images are capable of undergoing transformations. tention to the fact that in the child there lives a kind of wis- o
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.wish to belittle the wisdom and the abilities of the adult. But
just imagine what would happen if—at the early stage when
the brain and the other organs are still relatively unformed
—it would depend on our personal wisdom only, to per-
meate and to shape the entire organization. I am afraid we
should fare rather badly! Certainly, the child molds its brain
aqd all the other organs entirely unconsciously, but great
vylsdom is at work there nonetheless. If you consider the en-
tire course of human life, as described in the previous lec-
tures, you will be able to recognize this wistm; particularly
so, if you have a sense for what children’s dreams can tell
you. Adults tend to dismiss such dreams as childish non-
sense. But if you can experience their underlying reality
these _dreams—so different from adult dreams—are actuall;f
- most interesting. Of course the child is not able to express
_itself clearly when speaking about its dreams, but there are
ways of finding out what it wants to tell us. And then we
shall find that in its dreams, through-images of spirit beings
the child dimly experiences the sublime powers of wisdorr;
with the help of which it molds its brain and other physical
organs. If we approach the child’s dreams with reverence
which is in tune with its own experiences, we wili recognize
v ahent i adl pervading costiie wisdom at work. From this
Poiitt ot view  fongive s sonewhat handy statement—the
child is much wiser, much cleverer than the adult. And
when the teacher enters the classroom, he should really be
aware of this abundanee of wisdom in the child. He himself
has already outgrown it and what he has gained instzad, the
knowledge of his own experience, is not in the least com-
parable with it.

Adult dreams no longer have the same quality. The adult
carries his everyday life into them. I have already spoken
about this from a different point of view. When an adult
dreams, he carries his day wisdom into his night life, where’

98

dom which the adult no longer possesses. I certainly do not

it reacts upon him in turn. But when a child dreams, a sub-
lime wisdom streams through it. Though quite unconscious
of what is happening, the child nevertheless retains a dim
awareness upon waking up. And when, during the day, it
sits at its school desk, it still has an indistinct feeling of this
cosmic wisdom. But it cannot find it in the teacher. The
teacher, on the other hand feels superior to the child in mat-
ters of knowledge and wisdom. This is only natural, for
otherwisé he could not teach. He is conscious of his own
wisdom and from this point of view, he is certainly superior.
But his kind of wisdom is not as all-comprising and sublime
as that of the child. _ ‘ ‘

If one were to put into words what is happening when
the young child, pervaded by wisdom, meets the teacher
who has lost this primordial' wisdom, the following picture
would emerge: abstract knowledge, typical of our times,
with which the teacher has been closely linked for so many
years of his life, tends to turn him into rather a dry and
pedantic adult. In some cases already his demeanor and
outer appearance reveal these traits. The child, on the other:
hand, has retained the freshness and sprightliness which
spring from spiritual wisdom.

When now the teacher enters his classroom, the child is

made 1o control its High spirits. The teacher feels that he is

intelligent 2nd that his pupils are stupid. But in the subenn-
sciou; realms nf boih 1eecneT and oupils Guite 2 different
picture €merges. And if dreusnn weze wherned 1 sgaul 2t
well, the picture again would be guite dxi_fe:rcm . ")lum:://hma:
in their subconscious the children feel: How stupid the
teacher is! And in his subconscious realm the teacher feels:
How wise the children are! All this is part of the f:\assmom
atmosphere. 1t belongs to the.xmpondcrablcs w.hxc.h play
most important part in education. Because of th}s %s;x/_tuauoltx,
the child cannot help confronting the reacher with-a certain

kind of arrogance, however slight, of which it remains com-



pletely unconscious. Its innate attitude towards the teacher
15 one of amusement, for it cannot help feeling how little of
the flow of wisdom pervading its own body has survived in
the teacher. Instinctively it contrasts its own wisdom with
that of the teacher, as he enters the classroom somewhat
stiff and pedantic, his expression grown morose from having
lived long with abstract intellectual concepts, his coat so
heavy with the dust of libraries that it defies the clothes’
prush.The uppermost feeling of the child at this sorry sight
1s one of mild amusement.

This is how the teacher is seen with the eyes of the child,
hov.vever unconscious the child may be. And we cannot help
seeing a <?enain justification in its attitude. After all, such a
reaction is a form of self-protection, preserving the child’s
state of health. A dream about jts teachers would hardly be
.. an elevating experience for the young pupil who is still able
dream of the powers of wisdom which permeate its whole
being. ;
. In the subconscious regions of the teacher, an opposite
kind of feeling develops which is also very real and which
100, belongs to the imponderables of the classroom. In thé
case of the child we can speak of a dim awareness, but in the
teacher, there lurks a subconscious desire. Though he will
never admit this consciously, a yearning is rising up within
hm.x, a longing for the vitalizing forces of wisdom With
which the child is blessed. If those who psycho-analyze
human souls were more aware of spiritual realities than is
usuauy the case, they would soon discover what an impor-
tant part these vitalizing and fresh growing forces in the
child, as well as the other human forces. are plaving in the
ey oo iR ' o
These are some of the mpondersbles pervadmg the
classroom. And if one is able to look a lirtle behind the
scenes, one finds that the child turns away from the teacher
because of a certain disenchantment. It dimly feels the un-
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spoken question: what has become of all that streams and
flows through me in this grown-up who is my teacher? In
the teacher, on the other hand, subconscious longings begin
to stir. Like a vampire he wants to prey upon the young
souls in his charge. If one were to look a little closer, one
would detect how strongly in many cases this vampire-like
urge works underneath an outwardly orderly appearance.
Herein lies the origin of various tendencies towards ill-
health in young children. One only needs to look with open
eyes at the psychological disposition of some teachers to
recognize how such tendencies can result from daily life in
the classroom.

As teachers, we cannot overcome these harmful influ-
ences, unless we are sustained by a knowledge of man which
ts imbued with love for humanity—a knowledge of man
both mobile and alive, and in harmony with the human
organism as I have described it. Only genuine love of man
can overcome and balance the various forces in human
nature which have become one-sided. Such knowledge of
man also enables us to recognize not only how human nature
expresses itself differently in different individuals, but also
how it undergoes characteristic changes in childhood, matu-
rity and cld age. For the three members of the human being
have a completely different working relationship during the
three main ages of life, and each member has to adapt itself
accordingly. ‘

This needs to be borne in mind especially when the time-
table is made. Obviously we must cater to the whole being
of the child, to its head as well as to its limbs, and we must
make allowances for the fact that in each of the three mem-
hers processes springing from the other two are also going
on all the time. For example, metabolic processes are con-
tinually happening also in the head.

If now the children have to sit still at their desks to do
some head work—more of this later on, as also about the
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hygienic aspect of classroom desks—if their activitics do not
flow into their limbs and metabolism, we place them into a
one-sided situation. This we must balance by allowing the
head to relax later on, rightly so afterwards, by allowing
them to enjoy moving about in gym lessons.

If one is conscious of the polar nature of the processes

taking place in the head and in the limbs and metabolism, '

. one will appreciate the importance of providing the right
kind of change in the timetable. But if now, after a
boisterous gym lesson, we take the pupils back into the
classroom to continue our lessons, what do we do tlien?

You must realize that while a person is engaged in limb
activities which stimulate the metabolism, any thoughts that

_ may have been artificially implanted in the head during pre-

vious years no longer remain there. When the child jumps

and runs about, when it is active in limbs and metabolism,
any ‘thoughts previously planted in the head simply fly
away. But those forces which become manifest only in the
child’s dreams, the forces of supersensible wisdom, now

enter the head region, claiming their rights. Well; if after a

movement lesson we take the children back again to the

classroom in order to replace these forces by something else

which must appear inferior to their subconscious minds, a

mood of resentment will make itself felt in the class. For

during the previous lesson not only sense-perceptible but,
above all, supersensible forces have been working upon the
child. Pupils may not show unwillingness outwardly, but an
inner resentment is certainly there. By resuming ordinary
lessons after a movement lesson, we go against the child’s

nature and, by doing so, we implant potential seeds of ill-

ness in the child.

This is a fact which—so a physiologist assured me—has
been known for a considerable time. Here I have given you
an explanation from the anthroposophical point of view in
order to show you how much lies in the teacher’s hands to_
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foster health in children, provided he has gained the right
knowledge of man. Naturally, if we go about it in the wrong
way, we will actually implant all kinds of illnesses in the
child, and of this we must always be fully aware. As you
may have noticed by now, I do not glorify in the usual kind
of worldly wisdom, so often highly prized in our days. That
kind of wisdom would hardly suffice to shape and mold the
inner organs of the young for their years to come. Had we
not become stiff in in our entire organization by the time we
reach a mature age, with the result that all the knowledge .
we have impressed into our heads through naturalistic and
intellectual concepts is thrown back in form of memory pic-
tures, it would eventually stream down into our remaining
organism.-However absurd this may sound, if what under
normal conditions belongs to the sphere of the head, should
stream down into limb and metabolic regions, the human
being would become ill: For these head forces act like
poison when they enter the lower spheres. Brain wisdom in-
deed becomes a kind of poison as soon as it enters the wrong
sphere, at least as soon as it reaches the metabolism. The
only way in which we can manage to live with this brain
knowledge of ours—and I mean this quite concretely and
not in any sense as a moral judgment—is by preventing this
poison from entering our metabolic and limb system, for
here it would have a devastating effect.

But the child is not protected by this stiffness of the
adult. If we impress our kind of knowledge into the child,
we let our concepts invade and poison the child’s metabolic
and limb system. You see how important it is to realize from
practical experience how much head knowledge we can ex-
pect a child to absorb without exposing it to the dangers of
becoming poisoned in its metabolic and limb organization.

And so it lies in the teacher’s hands to promote eithelr,;
health or illness in the child. If he insists on making pupils
intellectually clever according to present-day standards, if
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he crams their heads with all kinds of intellectual content
he will actual{y prevent the unconscious forces of wisdoxr;
from permeating the child. Cosmic wisdom, on the other
hand, is immediately set in motion when the child runs
about, when it makes more or less rhythmical movement

Because. of the unique position between. head and hml:
mgtabol{sm, this rhythmic activity brings about bodil .
union v.mh these cosmic forces of wisdom. Herbert Spem:e}r,'
was quite correct when he spoke about the negative effects
of a monastic education which aimed at making the youn

excel in intellectual achievements. For—so he gint fl
out—in laFer years these scholars would be unable t?) mali

use of their prowess of intellect because during their schoo?

days they had been impregnat d wi 1100
of illnesses. pregnated with the seeds of all kinds

\b These are matters which cannot be weighed accurately
y

some special scales. They reveal themselves onl
. ' t

open attitude of mind and to the kind of mobile tlfinltiz:
yvhxch caltlninb;:uclleveloped through an anthroposophical school-
ing, a t ing which must always in i i
e ys remain in touch with

So much about the importance of th i

. . : e teacher- makin

himself acquainted with the fundamentals governing botlgl

health and illness in the human being. And here it must be

emphasized once again that in order to avoid becoming en-
trapped by external criteria and by immobile and ﬁxedgcon-
cepts, one must learn to recognize the ever-changing pro-
cesses in puman nature which always tend towards either
health or illness. These the teacher will meet in his classes
and ‘he must learn how to deal with them rightly. Further
Fietaﬂg wil_l be given when we shall focus our attenti.on on the
changing stages of the child, of the growing human being
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LECTURE VII
Dornach, 29th December 1921

Anyone called upon to look after a very young child,
either as a parent or in any other child-caring capacity, will
experience the great responsibility such a task entails. He or
she will feel morally obliged, through the way of looking
after the child, to lay the best foundations for its future
development. It therefore grieves me deeply that we in our
‘Waldorf School in Stuttgart can accept only children who
have already reached the official school age and it would
give me the greatest satisfaction if we could also take in
children of younger ages.* But apart from other difficulties,
our aims at opening a nursery class have been thwarted by a
lack of funds—as happened with so many other of our an-
‘throposophical activities. This ever-present shortage of
money at least leaves us with the hope that, if we can win

the support of the general public, we shall eventually be -

able to build up a nursery class as an intrinsic part of our

Waldorf School.
A very young child is the least accessible of all to us, The

gates to its soul life are absolutely closed against the outer
world. No outer influence can touch it. Anyone who has
charge of an infant of this age, whilst it struggles and cries,
is powerless. The child does what it wants. Thus an obser-
vant adult will accept the fact that the child’s will is beyond

*The sixth year was the official school age in 1921. A Kindergarten wa
opened ir the Waldorf School some four years after this lecture was
given, i.e., in Easter 1926,
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his control, even as far as later stages, and sometimes the
latest stages of its future life are concerned.

You may know that early in 1890, well before publishing
other anthroposophical literature, I published my book Tke
Philosophy of Spiritual Activity. The purpose of this book
was to put into the world a true assessment of that part in
man which develops the impulse towards freedom of the full
human personality, also seen within the social context. If
one accepts its content, the problem of freedom on the one
51de, and that of destmy on the other, becomes relevant

“- when one 1s confromed by a babe in arms.
“~liwes in the human heart, one can
th depends on the
is appreciation of
~adignity. Anthro-
1 person may have
ion while still liv-
hat he or she will
“earthly incarna-
‘e towards free-
nan’s plunging
in physical in-
iile living on
} rlds only the
down here on

. vuug child with such feelings—

-+ .~ 1nost potent source for those engaged in

thc art of cducatnon-—the followxng question will be ever-
present in the mind of a person who has charge of an infant:
What must I do to enable this child to develop to the fullest
extent the consciousness of human freedom, when it reaches
maturity? And with this question another truth begins to
dawn, a fact to which outer conditions of life are already
clearly pointing and which, through anthroposophical in-
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sight, can be understood with inner certainty, namely the

fact that despite his freedom, each person has a destiny or,
to call it by its eastern terminology, his or her “Karma.”

Let us imagine that later in life someone meets another
person whom he or she has known before, and that this
other person exercises a profound influence upon the life of
the first individual. Perhaps two such people might even
enter into a partnership for life. At first it may appear to
them as if their meeting were the result of mere chance. But
when looking back over the previous years of their lives—
even without any knowledge of anthroposophical spiritual
science—the first individuality may well discover the
strange fact that during the years prior to this meeting, he or
she had unconsciously taken all kinds of steps which, even-
tually, led to the other person. What at first appeared the
result of chance, with hindsight revealed an inherent pat-
tern, an underlying plan. Looking back over his life,
Goethe’s old friend Knebel uttered these significant words
from the depths of his soul: “‘If, in later years, one surveys
one’s previous life, everything seems to fall into a definite..
pattern. Everything fits together.’’—Since our will is woven
into all our actions, we can see everywhere how destiny con-
fronts us in the happenings of our life. One could quote
many other personalities who, through purely outward ob-
servation of life, also reached the same conclusion. If we
look at life’s external happenings, we find confirmation of
the hidden truths of Karma.

Anyone in charge of young children—especially thosc
who are working in children’s homes—who is aware of the
working of destiny, must ask the question: Have I been spe-
cially chosen to fulfil the important task of guiding and
educating this child, or these children? And then other
questions will follow: What must I do to obliterate, as far as
possible, my personal self in order to leave those entrusted
in my care free from being burdened by my own subjective
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na.tur’e? qu must I act so that I do not interfere with the
c_h'xld s destiny? And, above all, how can I best educate the
.child towards human freedom?

If one learns to understand what is 0in; i i
between birth and the change of teeth, thgat isgdzgixlll; ?tscf};;lsc:
seven-year period of life—I shall speak about the embryonic
development later on—one realizes how vulnerable such a

child is and how deeply we can affe .
young child. ect the being of such a

The change of teeth represents a decisive turning-point in
the life of the child. Upon close observation one will find that
after the seventh year an entirely new interrelationship will
emerge between the child’s thinking, feeling and willing

.We have grown accustomed to apply certain concept.s
. gamgd from the obsel:vation of material processes, also t(;
the life of man. For Instance, if—when watching natural

processes—we notice a sudden emergence of heat which had
not been perceptible in a previous state and which had not
been outwardly introduced, we speak of latent heat bein
set free. Just as latent heat can be set free by material prog
cesses, so soul and spirit forces are set free after the change
of teet.h, forces which hitherto have been bound up with the
organism because they were instrumental to its growth
Freed from processes of growth and nourishment thesé
forces can now work in the child’s soul sphere. The,y have
become transmuted into soul forces,

Natu.ral science today forms abstract conceptions about
the relationship of body and soul and vice versa. Theories
are made regarding the effects of one upon the other. One
speaks 9f a psycho-physical parallelism, and so on. Instead
of- ma'kmg exact observations, one philosophizes. But all
this will lead us nowhere. If one wishes to fathom the secrets
of huxnf:ln nature, one has to observe it with the same exacti-
tude with which the phenomena of outer nature have been
observed. And then one will discover that after approxi-
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mately the seventh year forces, previously engaged in the
bailding up of the child’s physical organism, are being
wransformed into soul forces which then determine the
child’s relationship with the outer world.

If we wish to find out what the soul of a child is like be-
tween birth and the seventh year, we have to observe the
child’s development from the seventh year onward. For
then, in the child’s soul, we are able to observe the very
same forces which previously were active in its physical
organization. And we shall find that their hidden organic ac-
tivity of molding and shaping the child’s brain as well as its
remaining organization is of a very special significance. For,
through birth or conception, the child carries down into its
physical organization what it has brought with it from the
worlds of soul and spirit.

When the child is thus fully engaged in building up its
physical organs, it must be left free to do so and consequent-
ly, the doors leading to the outer world remain closed. It is
essential that we refrain from interfering in our clumsy ways
with these inner activities of the child, for it is doing what it
has to do, with the effect that it is not accessible to external
will forces.

On the other hand we must also realize that despite the
child’s preoccupation with its own processes of growing,
everything we do in its vicinity nevertheless makes a deep
and incisive impression upon it. I shall go into further detail
later, but we must never forget that what will work in the
realm of the child’s soul after the seventh year is directly in-
volved in the organ-building processes before that age. This
means that up to the seventh year any impressions coming
from the outer world will directly affect its physical consti-
tution—the lungs, stomach, liver and all kinds of other
organs. Just because at this age the child’s soul has not yet
become emancipated. from its physical organization—where it

is still actively engaged—all impressions which come from us |
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through our conduct and general behavior will have a deci-
sive effect upon its future constitution of health or illness.
You have come here with the expectation of learning
something about our principles of education. But it is the
practical application of these principles which is all-important.
What really matters in education is the mood and attitude of
soul, which the teacher carries in his heart with regard to
the being of man. Only if we approach the growing human
being with true insight shall we be good servants of the art
of education. One could even go as far as saying: Each
teacher is free to approach his subjects in his own individual
way, for in any case he will have to prepare the relevant
subject-matter according to what he has learned from life.
What really matters is that each teacher carries within him-
self a true picture of man and if thispicture stands there
before his inner gaze, he or she will act rightly, though out-
wardly possibly in very different ways.—When, as the spir-
itual guide of the Waldorf School 1 visited parallel classes—-
because of our large numbers we already have paralle]
classes—and when I witness how each teacher treats the
same subject very much in his or her own individual man-
ner, I never object or insist that they all should follow the
same set courses. Even if two versions of the same subject
may outwardly appear contradictory, each one may never-
theless be right in its own way. In fact, if one teacher were
to copy another, the results could be entirely wrong. It is
" pot for nothing that our school is called ‘‘Free Waldorf
School,”” not only because of our independence from the
state system, but very much because of the atmosphere of
freedom which pervades its entire constitution. )
During the previous lecture I drew attention to the fact
.that a supersensible contemplation of man will reveal to us,
apart from his physical body, another finer body which we
have called the etheric body or the body of formative forces.
From this etheric body spring not only all the forces sustain-
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ing nourishment and growth, but it is also the source of the

faculties of remembering and of making mental images, of

ideation. It becomes an independent entity only during the
change of teeth, at which time it is born in a similar way in

* which, at physical birth, the body is born from its mother.

This means that up to the change of teeth the forces of the

_etheric body are entirely working in the processes of the
3 child’s organic growth, whereas after that time—though still

remaining active in this realm to a great extent—they partly
withdraw from these activities. These released forces of the
ether body now begin to work in the soul realm of mental
picturing and memory, as well as in the many other nuances
of the child’s soul life.

The change of teeth is a unique event. The forces needed
to push out the second teeth existed prior to this event, but
they are no longer needed afterwards. Once the second
teeth have appeared, this particular activity of the etheric
body becomes redundant. The final activity of pushing out
the second teeth is an outward manifestation of the kind of
working that is going on in the child’s organism. Now,

the end of the first seven-year period, most of these etheric ~

forces are released to flow into the child’s soul and spiritual
nature.

One can recognize such seven-year periods throughout
the entire course of human life, and each of these periods
again falls into three clearly differentiated shorter periods.
If we observe the gradual withdrawal of some of these
etheric forces until approximately the seventh year, we can
see how in the first two-and-a-half years after physical birth
the etheric body frees itself from the head region, how in the
following two-and-a-half years it frees itself from the chest
region and finally, up to the change of teeth, from the
child’s metabolic and limb system. Thus we can recognize
three phases within the gradual withdrawal of etheric
forces, and one can clearly recognize how, when the ctheric
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body is still bound up with the head region, the child rejects
any intentional influence coming from outside.

.. What the child learns during this first two-and-a-half
year period is of utmost importance for its whole life. It does
so, through an inward-bound activity, out of what it has
brought with it from its prenatal existence. Only consider
how during this first short period the child learns to speak
and to walk, the two human faculties closely connected with
an individual’s maintaining a proper self-confidence, both
from a personal and a social point of view. These two impor-
tant faculties are achievéd while the etheric body is still
engaged in shaping the brain and while it is still raying out
into the remaining organism. If these etheric forces ray out
too strongly into the remaining organism so that they dis-
turb the.infant’s still delicate processes of metabolism, of

. breathing and blood circulation, if they surge too powerful-

ly within the baby’s organism, scarlet fever and kindred
children’s illnesses may occur already at this young age.
Fundamentally speaking, through all that is at work within
a child at that stage, the child remains inaccessible to any
conscious and will-directed approaches or demands coming
from outside. It wants to be left to work on its own organism.

This inaccessibility to the outer world during the first
two-and-a-half years is the one significant factor. The other
is the fact that the child has a fine, instinctive perception for

- everything that is happening in its surroundings and espe-

cially for what is going on in the persons with whom it has
established a certain rapport. Anyone looking after such a
child naturally belongs to this category. I am not speaking
now of the child’s ability to use its senses in the way an older
person does. It is not what it can see with its eyes that I am
referring to, but to a general perceiving of a most intimate
kind, of what is happening in its surroundings. This per-
ceiving, however, excludes anything that seeks to impose
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itself from outside, against which the child will defend itself
instinctively during those first two-and-a-half years.

In order to understand better this susceptibility to the
outer world at a time when its sense perceptions are-still
deeply immersed in feeling, it might help if we look at the
creatures immediately below man, namely at the animals,
for they display a similar sensitivity towards the outer world
to a specially high degree. I am not here contradicting my
remarks about senilitv, made to you in a previous lecture.
One simply has to observe accurately. The animal is espe-
cially sepsitive to its surroundings. I do not know whether
those of you who have come from England or from the other
European countries have ever heard of the horses which, a
few years before the war, created a sensation because they
seemed 10 be able to do simple arithmetical calculations. In
Berlin there was the famous horse of Herr von Osten and in
Elberfeld there were several horses which could reckon with
numbers. Well, I cannot say anything about the Elberfeld
horses, but I did make the acquaintance of Herr von Osten’s
horse in Berlin and I could observe the close relationship
that existed between this horse and its master. It is quite
true that the horse stamped with its legs: three threes are
nine—which, for a horse, is quite a respectable achievement!

All kinds of theories were advanced in order to explain
the horse’s reactions to the questions put to it by Herr von
Osten. There was a certain university lecturer—a most eru-
dite man—who even wrote a whole book about this horse.
He wrote: ‘‘Of course the horse cannot calculate, but when-
ever Herr von Osten says, ‘‘Three times three,”’ he accom-
panies his words by hardly noticeable facial expressions. He
does a kind of miming and when he pronounces the word
‘“‘nine,’’ the horse which is capable of observing these facial
expressions, will stamp accordingly.”’—His was indeed a
learned treatise! The author continued, ‘I myself was not
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able to detect the miming on Herr von Osten’s face and
therefore I cannot guarantee that my theory is correct. But
it must have been there and the horse was able tc observe
it.”’—To me the author merely states that he, a university
lecturer, considered the horse to be more capable of cbser-
vation than he was himself. In my opinion the crucial point
was Herr von Osten’s procedure, for he had large pockets
filled with sweetmeats which he shoved into the horse’s
mouth, thus maintaining an uninterrupted flow of sensation
and gratification. The result was an intimate relationship
between master and horse. All happenings were immersed
in a feeling of sympathy, which made the horse, in accor-
dance with its animal nature, extremely receptive to all that
came from its master, even to his thoughts and. all the
shades of his feelings—but hardly to the play of mysterious
expressions on his face. The processes of calculation going
on in Herr von Osten’s mind were transferred to the horse
via the taste of sweetness.—This phenomenon does not
become any the less interesting if interpreted in this way. It
can teach us a great deal about the relationship of living be-
ings. But it cannot be explained hypothetically by the obser-
vation of facial expressions which a horse could make,
though not a university lecturer.

During the first two-and-a-half years the child, too, has a
similar rapport with its mother or with other persons closely
connected with it, as long as their attitude and conduct
make it possible. And then the child becomes a perfect
mimic, a complete imitator. This imposes upon the grown-
up the moral duty to be worthy of imitation, which is a far
less comfortable task then exerting one’s will upon the
child. The child will take in everything we do, the way we
_ act or the way we move. It is equally susceptible to all our
feejxngs and thoughts. It imitates us, and if this is nox out-
wardly noticeablé; it nevertheless does so by developing ten-
dencies for imitation which, by means of its organ-bound
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soul forces, it presses down into its physical organism.
Therefore education during these first two-and-a-half years
should be confined to the self-education of the adult in
charge who should think, feel and act in a manner which,
when perceived by the child, will cause it no harm. Funda-
mentally the stage of imitation continues up to the change of
teeth and therefore the child will be strongly influenced by
its surroundings also in later years, as the followmg example
may show:

Two disconsolate parents once came to me, saying,
““Our child has always been a good child, but now it has
stolen money.”’ Was this really so? At a superficial glance,
yes, for it had taken money out of the cupboard where it was
always "kept by its mother. The child then had bought
sweets with the money and even distributed some among
other children. I reassured the parents that their child had
not stolen at all, but that it had merely imitated its mother
who regularly had taken money out of the cupboard in order
to_buy things. There never was any intention of stealing, the
concept of which was as yet non-existent in the child’
mind. But the child is an imitator. It will do what mother ~
does and if one wishes to avoid confusion, it is up to the

.grownup to realize this fact and to act dlfferemly in front of

the child.

We must also be careful not to harm the child’s develop-
ment when it is learning to speak. This can easily happen if
we make it say words of our own choice which, again,
amounts to imposing our will upon the child. It is best for us
to speak naturally in front of the child—provided our talk-
ing is of a moral order—so that it has the opportunity of
hearing us. In this way the child will find its own way into
language. ‘

Neither will the child learn to walk through our eéfforts;at

- making it stand up and do all kinds of movements. Such-in-

struction belongs to the gym lessons of a muchlater age. If
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we intervene by making it stand and walk prematurely, we
can. do irreparable damage to its nerve processes. This
damage may persist for the whole of its later life. If the child
sees the adults in their upright position, as imitator it will
raise itself to the same position when the right time comes.
We must always regard the human being during the first
stages as an imitating being and arrange our upbringing ac-
cordingly. This certainly can be very trying at times. We all
know that there are babies who seem to be yelling all day
long and who, apart from their ear-splitting noise, inflict all
kinds of other provocations upon the adult. True, there are
§ituations which have to be dealt with even quite drastically
in order to avoid serious damage being done by the child.
But such measures do not really belong to the field of educa-
_ tion. Admittedly, it is hard to put up with a screaming
“ehild, but if we behave in the way indicated, our conduct
will gradually sink into the deeper layers of the child’s soul
and spiritual forces—which are still closely bound up with
organic processes—and will eventually bring about more
positive results. If one observes small children without prej-
udice, one will find that their screaming and other unpleas-
ant features come from the child’s physical organization.
Though the forces inherent in intense crying will remain
with the child, the habit of crying will gradually pass. These
forces certainly are of a great intensity. If we influence the
child rightly by setting the right example and by acting
morally, the forces underlying the baby’s crying will reveal

" themselves as intensely moral forces in later life. A strong

morality in adult life is the expression of the same forces
which lived in intense crying during early childhood. On
the other hand, if the persons close to the child have an im-
moral attitude, be it only in thoughts, these same forces will
reappear later as intensely immoral forces.

You will now be able to appreciate the real point of what
has been said so far, namely that one must not be tempted
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by a false kind of instinct—it is not even an instinct but
something we may have brought with us through misguided
custoras—to make baby talk for the child’s benefit. Nurses
or others dealing with young children, should never speak
to them in an artificial or childish manner. We really do a
great wrong if we change our normal way of speaking to
“suit”’ the child, for the child always wants to imitate us as
we really are, and not as we pretend to be. It rejects any-
thing that comes towards it as an expression of another per-.
son’s will, such as childish and naive baby talk. The child
has to put up with it, but it has a deep inner resentment
towards such an approach. The aftereffects of this often
well-meant folly may be so far-reaching as to come to light
in later years as a weakened digestion. What is diagnosed in
an older patient as symptoms of a weak digestion may well
be nothing else but the result-of the wrong approach of an

over-zealous but misguided nurse during the patient’s early

childhood.
These are the main points regarding the first third of the

first seven-year period, which need to be borne in mind.
At the age of two-and-a-half, the child’s head organiza-
tion is developed far enough for those forces of the ether
body which have been working on it, to become released.
This gradual withdrawal continues into the chest region up
to about the fifth year, when breathing and blood circula-
tion also have reached a certain stage of completion, so that
by the time the child has learned to speak and to walk, the
formative forces released from the head—acting now as soul
and spiritual forces—join those which are being released in
the chest region. This change can be recognized outwardly
by the emergence of an exceptionally vivid memory which
the child develops between two-and-a-half and five, as also
by its wonderful imagination. However, great care must be
taken when the child develops these two faculties, which are
instrumental to the upbuilding of its soul. The child con-
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tinues to live by imitation and therefore we should not at-
tempt to make it remember anything of our own choice. At
this stage it is best to leave the evolving forces of memory
alone, allowing the child 1o remember whatever jt pleases,

upon ‘the entire course of human life,

Sometimes one mmeets people who, around the age of forty
or even later, complain of shooting pains, of rheumatism,
This ailment certainly can have many different causes, but
if research is carried far enough, it may reveal that the
theumatism is dye to premature overloading of the memory

} during early childhood. The pattern of life indeed is very

growing human being.

- Whatever one’s attitude may be, a5 educators we must
respond 1o the child’s Imagination or fantasy which seeks to
express itself outwardly through irs playing with toys, or in

understanding.

I do not know whether this also happened in the West,
-but at one time a regular epidemic spread throughout
Middle—Europe of giving children boxes of building bricks,
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especially at Christmastime, - Out of separate cubic and
quadrilateral stones the children were meant to build minja-
ture architectural monstrosities, This kind of thing has a
far-reaching effect upon the development of the child’s im-
agination, for it begets an atomistic-materialistic attitude, a
mentality which always wants to put bits and pieces together
to form a whole. If one wants 10 come to terms with prac-
tical life, it is far better to allow fu]] play to the child’s ever

of its brain. It is for this reason that one must avoid, as far as
this is possible, forcing these powers of imagination into
rigid and finished forms.

Let us imagine two nurses who are looking after a child.
between two-and-a-half and five years old. One of them—
she may be very fond of the little girl in her charge—?ives it
a ‘“‘beautifu]’’ doll, a doll that has not only painted cheeks
and real hair, but even eyes that close and a moveable head.
I believe there are dolls that can even speak! Well, she gives
such a doll to the little girl, but as it is ﬁnislfed in every
detail, there is nothing left for the child’s imagination to
create. Its yearning for creative mobility cannot be satisfied,
It is as if its forces of imagination were put into a straitjacket.
—The other nurse, who has a little more understanding for
the inner needs of the child, takes an old piece of cloth

pears. She may even ask the little girl to paint two black
dots on the face, perhaps even more, for eyes, ng}’ée and
mouth. Because now the child’s Imagination is stimulated,
because it can be creative instead of having to put up with
fixed and finished forms and contours, the child experiences
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a far more lively and intimate response than with the so-
called “‘beautiful’” doll. Toys, as far as this is possible,
should leave the child’s power of fantasy free. And since
intellect is not the same as fantasy or imagination, the activity
of putting together many parts is hardly in harmony with the
type of fantasy which is characteristic of a child of this age.

Anything that calls forth an inner feeling of liveliness
and mobility is always most suitable for the young child.
For example, a children’s book with cut-out and tastefully
colored figures which can be moved by pulling strings at-
tached below, so that they will do all kinds of things, such as
embracing or thrashing each other, always stimulates the
child to invent whole stories and in this way is an extraordi-
narily wholesome means of play activity. In a similar way
gaes with other children should not be too formal, but they
should leave plenty of scope for the child’s imagination.

All these suggestions spring from a knowledge of man
which is founded upon reality and which enables the edu-
cator to acquire the necessary insights, especially as regards
the practical side of life.

When the child approaches the fifth year, the forces of
the etheric body which hitherto have been building up the
breathing and the blood circulation, now become available
for other activities. And likewise, up to the change of teeth
etheric forces will struggle free which, after completing
their task within the metabolic and limb system have now
become redundant. At that time new spiritual and soul
forces are gradually awakening which will emerge fully only
after the seventh year and which we shall study in more de-
tail later on. However, they already shine with a dawning
light into this last and third period which concludes the first
seven-year period of human life. '

When etheric forces from the chest region reappear as
soul and spiritual forces, the child is becoming amenable to
exhortations, to what belongs to a sense of authority. Pre-
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viously, unable to understand what it ought or ox.lght got 10
do, it could only imitate, but now, little by little, it begins 10
listen to and to believe in what its elders say. Only ;owards
the fifth year is it possible to awaken in a child tlfe sense of
what is right or wrong. We will educate the child rightly only )
if we realize that during the first seven-year period—that 18
up to the change of teeth—the child lives by imitation, and
that only gradually will it develop imagination and me.mox.'y
as well as a first belief in what grownups say. This faith in
the adult induces a feeling of authority, especially for the
teacher with whom it has a very close relationship. How-
ever, at this stage, the child is still too young for any kmd of
formal education. It pains me to know that already the sixth
rear has been fixed as the official school age. Children ought
not to enter school proper before their seventh year. I was
therefore always glad to hear—and I don’t mind if you con-
sider this attitude quite uncivilized—that children of ‘some
anthroposophists had no knowledge of writing ar_ld readxpg
even at the age of eight. What can be accomplished with
forces available only at a later time, should never be cmmed
into an earlier stage, unless one is prepared to ruin the
physical organism. -

In the next few days1 will show you how we try to treat
our children without inflicting any harm upon them whgn
they have entered the Waldorf School. Tomorrow 1 will
make a beginning by introducing you to the Waldorf
School, of course only by word of mouth.
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LECTURE VIII
Dornach, 30th December, 1921

Looking back over the past meetings of this conference,
I feel it necessary to digress a little from our planned pro-
gram-in order to tell you something about the practical
aspects of Waldorf Education. From all you have heard so
far, you will have gathered that the key to this education,
both with regard to its curriculum and the methods employed,
lies in the understanding of man’s physical, soul and spir-
itual constitution, as it develops throughout the course of
life. In order to follow this principle, a néw look at schooling
~ in general was necessary, with the result that in many ways
“the Waldorf School is run very differently from traditional
schools. . -

The first point we had to consider was how to make the
best use of the available teaching time, especially with
regard to the development of the pupil’s soul life. The usual
practice today is to split up the available time into many
separate lessons, but this method does not allow-for suffi-
cient depth and concentration of the various subjects. Let
me give you an example: Imagine that you wish to bring some-
thing to your pupils which is to be of lasting value for them,
something which they can take into later life. I will choose
my example from a subject which is taught in practically
every school, namely from history. Imagine that you wish to
introduce to your pupils the time of Queen Elizabeth 1, in-
cludi’ng all the main events and personalities that are usually
taught to children. This could be done by the teacher talk.
ing about the relevant facts of this historical period during
the history lessons which might take, let us say, half a year.
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But one can also proceed in a different marner. After a
methodical preparation at home, the teacher can cultivate in
himself a fine feeling for the salient facts, which then
become a kind of framework for this period. These the
teacher allows to work upon his soul, in this way remember--
ing them without much difficulty. All other additional
material will then fall into place more or less naturally, If
one has mastered the subject matter in this way, it is quite
possible—and this is no exaggeration—to bring to one’s
pupils in only three to four lessons what otherwise might
well take half a year, and this even in greater depth, so that
the pupils retain a lasting impression of the subject.

If you survey in detail all that children are supposed to

"learn at school at the present time, you will agree with the

method indicated just now. For what, in our present state of
civilization, our children are supposed to have learned
already at the age of fourteen, is such an accumulation of

_material, that it is simply beyond their capacity to absorb it

all. No school really succeeds in imparting so much learn-
ing, but this fact is generally ignored. One merely pretends™:.
that the present system is working and the curricula are set
accordingly. '

The aims of Waldorf Education are to arrange the entire
teaching in such a way that within the shortest time the
maximum amount of content can be given to the pupils with
the simplest means possible. This helps the children to re- -
tain an overall view of their subjects, not so much intellec-
tually, but very much with regard to their feeling life.

It is obvious that such a method makes great demands
upon the teacher. I feel convinced that if a teacher applies
this method—which I should like to call a teaching based on
“‘soul-economy’’—he or she will have to spend at least twyo
or three hours of concentrated preparation in order to teak:‘fx
for about half an‘hour. And this he must be willing to do if -
he wishes to avoid inflicting harm upon his pupils. Such -
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preparation may not always be practically possible, but if '

the teacher wishes to succeed in carrying into the classroom
a{'gompreh.ensive and living presentation of the subject this
kind .Of private preparation is of fundamental importan(,:e. It
cerEamly makes great demands upon the teacher, but such
obligations are intrinsic features of his calling which have to
be accepted with the best possible response.

. In orfler. to put into practice such a fundamental educa-
tional principle, it was necessary to create a suitable curricu-
lum and timetable, when the Waldorf School was founded
Today I should like to give you an outline of this curriculun;
and .Of its application without, however, having to go into
details, for this will be our task during the coming days.

_ Apd s0 the teacher, having duly prepared himself in the
way just indicated, enters the school building in the morn-
\u.lg. The pupils arrive at school a little earlier in summer-
time, i.e, at eight o’clock, and a little later during the
winter. When they are assembled in their classrooms, the
?eachcr brings them together by speaking a mbrning' \’rerse
in chorus with the whole class. This verse, which could also
be sung and which embraces both a general human as well
as a religious element, unites the pupils in a mood of prayer

It can be followed by a genuine prayer. In our ‘‘Free Wal:
- dorf School’” such details are entirely left to the discretion
of each individual teacher. -

Then begins our so-called main lesson, occupying nearly
two hou.rs which, in the traditional timetables, are so often
cut up into smaller sections. But the principle of *‘soul-
econf)my’ ’ in teaching makes it necessary to chahge the con-
ventional structure of the timetable. This means that during
the first two lsours of the morning our pupils are taught the
same subject in block periods, each lasting from four to six
weeks. It .is left to the class teacher to introduce a short
break during the main lesson, which would be essential in
the younger classes. In this way, subjects like geography or
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arithmetic are taught for four to six weeks ata time. There-
after another main lesson subject is studied, again for a
biock period, and not in shorter lessons to be given at
regular intervals through the year. 3

In this way the various main lesson subjects are intro-
duced to the pupils according to principles agreed by us,
principles which include a carefully planned economy of the
child’s soul life. At all costs must we avoid too much stress
upon the child’s mind and soul. It should never feel that
lessons are too difficult. On the contrary, there should
always be a longing in the child to move on from one step to
the next. Never should the pupil experience an arbitrary
breakoff in a subject, but one thing should always lead to
another. During the four to six weeks of a main lesson block
period, the class teacher will always endeavor to present the
content as a complete chapter, as an artistic whole, which
the child can take into later life.

It goes without saying that towards the end of the school
year, before the approaching summer holidays, all the main
lesson subjects taught during the year should be woven

. together into a short but artistic recapitulation.

Just as we provide children with clothing wide enough to
allow for their limbs to grow freely, so should we as teachers
respond to their inner needs by giving them content not only
suited to their present stage, but also capable of further ex-
pansion. If we give the child concepts which are fixed and
finished, we do not allow for this inner growth and matur-
ing. Therefore all concepts which we introduce, all feelings
which we invoke and all will impulses which we give, must
be treated with the same care and foresight with which we
clothe our children’s limbs. We must not expect them to
remember abstract definitions for the rest of their lives. Just
as, at the age of forty-five, our little finger will not be the
same as it was when we were eight, so concepts introduced
at the age of eight should not remain unchanged when the
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pupils reach the age of forty-five. We must approach the
child’s organization in such a way that its various members
are capable of growing and expanding. We must not ““clothe’’
our content in such fixed and stiff forms that when a pupil
'reaches the age of forty-five, he will remember it exactly as
it was given to him in his eighth or ninth year. This, how-
ever, is only possible if we present our subject matter with
what I called soul economy. During the remaining hours of
the morning, non-main lessons subjects are taught and here
mod(?rn foreign languages play the most important part.
Foreign languages are introduced already in class one, when
the children enter the Waldorf School in their sixth and
seventh year, and they are presented in such a way that the
child really can live itself into them. This means thar while
tee}ching the foreign language, the teacher will try to avoid
using the child’s mother tongue. )
. The teacher of foreign fanguages naturally has to take
Into-account that his pupils are older now than they were
when they learned their own mother tongue, and he will ar--
range his lessons accordingly. This is essential if he aims to
be in harmony with the pupil’s particular age and develop-
ment. The children should be able to live themselves into.
the language in such a way that they will not inwardly trans-
late from their mother tongue into the foreign' language
every time they wish to say something. This continual jump-
ing from one language into the other is to be avoided at all
costs. If, for example, the teacher wants to introduce a par-

ticular word, such as “‘table” or “‘window,” he will not

mf:ntion the parallel word in the mother tongue at all, but
will point at the object in question while calling it out with a
clear pronunciation. In this way the child will learn the new
tongue directly and well before learning to translate, if this
latter activity should be considered desirable at all. We have
ce_rtainly found that by avoiding, -in the early stages, the .
usual grammar teaching with all that it entails, the children
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find their way into a new language quite naturally and in a
living way. More details will be given later on, when we

shall speak about the different ages. So far I only wished to

give you a general picture of the practical arrangements in
the Waldorf School. o

~ Another subject of paramount importance at this stage is
handwork, which includes several crafts. As the Waldorf
School is a coeducational school, both boys and girls share
these lessons and it is indeed a heartwarming sight to see the
young lads and girls sitting together busily knitting, cro- -
cheting and engaged in other similar activities. Experience
has shown that, although boys have a different relationship:
to knitting from girls, they do enjoy it and they benefit from.
such an activity. Their working together has certainly proved
advantageous to the general development of all the pupils.
In other craft lessons, involving heavier physical work, girls
also take part fully. In this way the development of manual
skills is nurtured and practiced in our school.

A further subject taught during the morning sessions is

one which could be called ‘““World Outlook.” You must ™.

realize that the Waldorf School or any other school which
might spring from the anthroposophical movement, would
never wish to teach its pupils Anthroposophy in the form in
which it exists today. This I should consider the very worst
thing one could do. For Anthroposophy in its present form
is a subject for grownups and, as one can see by the color of
their hair, often for quite mature adults! Consequently it is
presented through its literature or by word of mouth in a
form appropriate only to the adult. I should consider any
passing on to pupils of content taken from my Theosophy or
from my book Knowledge of the Higher Worlds and Its Attain-
ment as the very worst misuse possible. Such a thing simply
must not happen. For if we were to teach content which 1s’
totally unsuitable for school-agers, we should—forgive this
somewhat trivial expression used in the German language—

127 ’ )



we should make the young folk want ‘‘to jump out of their
sk}n.”* Naturally, in class lessons they would have to sub-
/mit themselves to what the teacher brought, but inwardly
they nevertheless would experience such an urge. Anthro-
posophy itself is not to be taught in a Waldorf School, What
matters is that its teaching should not become mere theoreti-
cal k.nowledge, or a world outlook based on certain ideas
but it should become a way of life, involving the entir;.
hu{nan being. If therefore a teacher who is an anthroposo-
phist enters school, he must have so worked upon himself
that he has become a many-sided and skilful person, some-
one who has developed the art of education. And it is this
latter achievement which is important, but never a wish to
bring anthroposophical content to pupils.
Waldorf Education is meant to be pragmatic. The Wal-
dorf School is meant to be a place where anthroposophical
knowledge can find practical application. And if one has
made such a world outlook—so linked to practical life—
one’s own, one will not turn into a theorizer who is alienated
from life, but into a skilled, capable person. By this I do not
mean to assert that all members of the anthroposophical
movement have actually reached these aims. Far from it! I
happen to know that there are still some men among our
members who are not even capable of sewing on a trouser
\ button which may have dropped off. And no one suffering
fro.m such a shortcoming could be considered a full human
being. Above all, there are still members who do not fully
accept the contention that one cannot be a real philosopher
-unles§ one is able to put one’s hand to anything—such as
mending one’s shoes—should the need arise. This may

_sound a little exaggerated, but I hope that you know what I
am trying to say.

*This German saying is often used whe bear
1l 2 Person c:
ance any longer. pe- et e
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Whoever has to deal with theoretical work ought to
stand in practical life even more firmly than people who
happen to be tailors, cobblers or engineers. In my opinion,
any passing on of theoretical knowledge is acceptable'only if
the person concerned is also well versed in all practical mat-
ters of life, for otherwise his ideas will remain alienated from
life. By acting out of anthroposophical knowledge in the
classroom, the teachers, as artists, should develop the abil-
ity of finding the right solutions to whatever the needs of the -
children may be. If teachers carry into the classroom such
an attitude together with the fruits of their endeavors, they
will also be guided in particular situations by a sound peda-
gogical instinct. This, however, is hardly the case in the
general teaching situation of today.

Please do not mistake these remarks as criticism against
some teachers. Those who belong to the teaching profession
will be the first ones to experience the truth of what has
been said. In their own limitations they may well feel that
they are the victims of prevailing conditions. The mere fact
that they had to suffer the martyrdom of a high school
edncation, may be enough to prevent them from breaking
through many great hindrances. What matters most during
actual teaching is an ability to meet the ever-changing class-
room situations, which result from the immediate response
of the pupils. But who in this wide world trains teachers to
do that? Are they not trained to decide beforehand what
they are going to teach? This often gives me the impression

that the child is not considered at all during educational
deliberations. Such an attitude would be tantamount to
" making papier-miché masks of each pupil as he enters
school in order to deal with these masks rather than with the
actual children.
As mentioned before, it is not at all our aim to teach an
ideology in the Waldorf School, though such a thought might
easily occur to people upon hearing that the anthropos-
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ophists have founded a new school. Our aim is to carry in-
sights gained through knowledge of Anthroposophy right
into actual teaching. R
This is the reason why I did not mind handing over the
responsibility of giving religion lessons to representatives of
the various religious denominations. Religion, after all,
represents the very core of a person’s world outlook. And
_ 50, in our Waldorf School, 2 Roman Catholic priest was asked
to give Roman Catholic religion lessons to pupils of this
denomination, and a Protestant priest was given the task of
teaching the Protestant religion lessons. When this decision
was taken, we were not afraid of being unable to balance any
outer influence brought into the school by these priests, in-
fluence which might not be in harmony with what we were
trying to do. But then a somewhat unexpected situation
arose. For when our friend, Emil Molt, founded the Wal-

dorf School, most of our pupils came from the homes of the -

workers employed at his factory. Among them were many

children of atheistic parents, children who, had they been

sent to another school, would not have received any reli-
gious instruction at all. Gradually among these children—in
the way such things happen when one is dealing with chil-
dren and their parents—there arose the wish that they too,
should receive some form of religion lessons. And this is
how our ‘‘free’’—that is, non-denominational—religion les-
sons came about. They were given by our own teachers, just
as the other religion lessons were given by the respective
‘priests. These teachers were recognized by us as religion
teachers of the Waldorf curriculum. In this way, anthropo-
sophical religion lessons were introduced in our school.
‘These religion lessons have come to mean a great deal to
many of our pupils, but particularly to the children of the
factory workers. : - )
. However, all this brought specific problems in its wake,
for Anthroposophy-is there for the adult. If, therefore, the
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teacher wants to bring the right content into his anthropo-
sophical religion lessons; he has to create it anew and this is .
no mean task. For it means a remolding and transforming of -
anthroposophical content in order to make it suitable for the
various age groups. In fact, this task of changing a modern
philosophy to suit young people occupies us a great deal, It
means working in depth on fundamental questions, such as:
What is the effect upon pupils of our using certain symbols?
Or: How do we deal with the imponderables inherent in
such a situation? More of this later on.

- I'am sure that you will appreciate that a school like ours,
which aims at basing its curriculum upon the needs of the
growing child in the light of anthroposophical knowledge of
man, has to make compromises of the most varied kinds.
For today it would be quite impossible to educate children
according to abstract educational ideas, to be subsequently
labelled as the Principles of Waldorf Education. The result
of such a misguided approach would be that our graduates
would not be able to find their way into life. It is all too easy,
to criticize life at the present time. Most people meet ™
displeasing aspects of it every day and one could easily feel
tempted to make clever suggestions about how to put the
world in order. But it simply won’t do to educate pupils in
such a way that, when they leave school to enter life, they
can only criticize the senselessness of all they find there.

- However imperfect life may be when judged by abstract rea-

soning, one nevertheless must be able to play one’s full part
in it. Waldorf pupils who have been treated as individuals
perhaps more than is usually the case elsewhere, have to be
sent out into life—otherwise there would be no sense in hav-
ing a Waldorf School at all. But they must not become
estranged from contemporary life to the extent that they can

_only criticize what they meet outside. This I can only touch

upon here. Right from the start the most varied compro-~

mises had to be made, also with regard to our curriculum
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__gnd our pedagogical aims. As soon as the school was founded

,Isenta memorandum to the education authorities in whid;
1 made the following request: From their sixth or seventh
year up to the completion of their ninth year, that is, to the
end of thc? third class, our pupils are to be schooled acc’:ordin
to the principles of Waldorf Education without any outsidi
u'lterferencg By this I meant that the planning of the cur-
riculum and the standards to be achieved, as well as the
methods of teaching, were to be left entirely in the hands of
our teaf:hing staff or College of Teachers, which would bear
the ulumat_e .rcsponsibility for the running of the school.

For us it is not only important that each teacher knows
the ;_mplls of his class well, but also that a correspondin
relationship exists between the entire body of teachers ang
all the pupils of the school, so that pupils can feel quite free
to contact any teacher of their choice for guidance or advice
It is a real joy to witness, every time one enters the Waldori"
Sc'hqol, how friendly and trusting the pupils are not only
with their class teachers, but with all the teachers, both in
and out of lesson time. . ’

To return to my letter to the education authorities: I
stated that on completion of the third school year our pu .ils
should have reached the same standards with regard to I:he
Three R’s as those achieved in other schools so that they
w.ould bF able to change schools without encountering any
dlfﬁcu!nes. This implied that a child who had had a wider
educational background than the pupils of his new class,

. nevertheless would be able to fit into new surroundings, and

that it had not lost touch with life in general.

In a similar way I stated that our teaching between the
end of the pupils’ ninth year and twelfth year, that is from
the .end of class three to the end of class six, again was to
achieve standards comparable with those of other schools
so that our pupils would be able to enter a seventh grade 11;
another school without falling behind. )
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We do not wish to be fanatical and therefore we had to
make such compromises. Waldorf teachers must always be
willing to cope with the practical problems of life. And if a
pupil has to leave our school at the age of fourteen, he or she
should be able to enter 2 high school or any other school
leading up to university entrance examination. In this way
we try to put into practice what has been indicated.

And now, having established our school up to the age of
fourteen plus, every year we ar¢ adding a new class, $0 that
eventually we shall be able to offer the full range of secondary
education, leading up to higher education. This means that
we have to plan our curriculum in such a way that our young
people will be able to take their school-leaving exams. In
Austria this exam is called ‘“Maturity Exam,”’ in Germany

«Abitur’’ (Latin for: Leaving) and in other countries there

will be other names for these institutions. In any case, our
ility of entering other

pupils are to be given the possib
schools of higher education. There exists as yet no possibil-
ity of our founding 2 vocational school* or university, for

whatever we might be trying to do in this direction would

always bear the stamp of a private initiative and no govern-
own certificates

ment would grant us permission to issue our
of education based on non-existing exam results. For we
should never want to hold official examinations.

And so the general situation forces us to make compro-
mises in our Waldorf plan and we are perfectly willing to
acknowledge this fact. What matters to us is that—despite
all compromising—the genuine Waldorf spirit lives in our

teaching, and this as much as possible.

is Hochschule, translated literally as high

*The German word used here
school, but signifying a school for those who have finished their sec-

ondary education (but have not nec
exam)andwhowishtoleamatradeors ill,
10 secretarial or bookkeeping skills to crafts or household management.
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As we wanted to have a complete iﬁor school at the
opening of the Waldorf School, we naturally had to take in

pupils from other schools also and this gave us ample oppor- -

tunity of witnessing the fruits of the so-called “‘strict disci-
pline”” characteristic of other schools. We now have 2 little
more than two years of “Waldorf discipline” behind us
which, to a large extent, consists of our trying to get rid of
the ordinary kind of school discipline. I should like to give
you an example of what I mean: Only a few weeks ago we
laid the foundation stone for a larger school building—for
up till now we had to make do with provisional classrooms
only. To my mind it seemed right that all our children

“should take part in this stone-laying ceremony. And—as so
" often happens in life—things took a little longer than an-

ticipated so that, by the time we were only just getting ready
for the actual ceremony, all our pupils were already in the
building. First I had to meet teachers and several other per-

sonalities, but all the children were there already! We
- grownups had to meet in our so-called staffroom. What

were we to do with all those children? The chairman of the
College of Teachers simply said, ‘“We’ll send them to their
classrooms. They now have reached a stage when we can
leave them unattended without untoward consequences.
They won’t disturb us.”’ -

So—despite the dubious ‘‘discipline’’ which had been

~ imported from other schools, and despite our having got rid

of so-called “‘school discipline,”” it had become possible to
send the pupils to their classrooms without their disturbing
us. Admittedly, this peace was somewhat ephemeral so that
over-sensitive ears might have been offended, but that did
not matter. Children who do not* disturb oversensitive
ears are not generally well-disciplined. At any rate, the ef-

fects of imponderables in the Waldorf School became ap-

*Here the shorthand text is not clear -
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parent in the children’s good behavior under these unusual
circumstances. i

As you know, various kinds of punishment are adminis-

- tered in most other schools and we, too, had to find our

ways with regard to this problem. When we discussed the
question of punishment in one of our teacher meetings, one

‘of our teachers reported the following interesting incident:

He had tried to ﬁpd out the effects which certain forms of
punishment had upon his pupils. Among his pupils, who

~had experienced our kind of discipline for some time, there

were a few notorious scamps. These little good-for-nothings,
as such pupils are called in Germany, had produced very
poor work and they were to be punished according to usual
school discipline. They were to be given detention, they
were told to stay in after lessons to do their sums properly.
However, when this punishment was announced in class, lo
and behold! all the other pupils protested that they, too,

- wanted to stay in to do extra sums, for arithmetic was so

much fun! : \
-So you see, the concept of punishment had undergone a™
complete transformation, it had changed into something
desirable for the whole class. Such matters rarely happen if
‘the teacher tries to bring them about directly, but they can
become the natural consequence of the right approach. I am
well aware that the problem of school discipline occupies
many people’s minds today. '
_ I'once had the opportunity of observing closely the im-
portance of the relationship of a teacher with his pupils, a

- relationship:which is the natural outcome of the charactero-

logical disposition of both teacher and pupils. One could go
as far as saying that whether pupils profit from their lessons,
or how much they gain, depends on whether the teacher -

_evokes sympathy or antipathy in his pupils. And it is abso-

lutely open to discussion whether an easygoing teacher who

- . does not even work according to proper educational princi-
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Ples, may in effect achieve more than another teacher who,
bment on following perfectly sound but abstract principles
is'unable to realize them in the classroom. There are plent}"
of such abstract principles to be found these days. I am not
even trying to be sarcastic by calling them clever and in-
genious—one could argue about their merits. But if a slov-
enly and indolent teacher who nevertheless radiates warmth
ar_xd affection for his children, enters the classroom, he may
give. more to his pupils for their later lives than a highly
principled teacher whose .personality calls forth antipathy.
Eveq though the pupils of a genial but untidy teacher are
not likely to grow into models of orderliness, they at least

will not have to suffer from so-called nervousness in later-

life. Nervousness can be the result of antipathy felt towards

»,_ 8 teacher of even excellent educational principles who is not

able to make the right kind of contact with his pupils.

Such points are open to discussion and they ought to be -

discussed if one takes the art of education seriously. For this
reason I once had to act in a case of this kind and my deci-

sion may well evoke strong disapproval among some people.

During one of my visits to the Waldorf School I was told of a
boy in one of the classes who was causing great difficulties.
He had committed all kinds of misdemeanors and none of
the teachers of this class was able to deal with him. I asked

for the boy to be sent to me because first I wanted to find

out the root of the trouble. You will admit that in many
other schools such a boy would have received corporal pun-
ishment or possibly less drastic forms of punishment. Well,
1 examined the boy carefully and came to the conclusion
that he should be moved up into the next class above. This
change was to be his punishment. I have not heard of any
complaints since. His new class teacher has confirmed that
the boy has even become a model pupil and that everything
seems to be in order now. This, a<ns1:XMLFault xmlns:ns1="http://cxf.apache.org/bindings/xformat"><ns1:faultstring xmlns:ns1="http://cxf.apache.org/bindings/xformat">java.lang.OutOfMemoryError: Java heap space</ns1:faultstring></ns1:XMLFault>